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CTL Mission

“Creating better teachers to better serve our students.”
CTL Mission:

In keeping with Hostos tradition, the Center for Teaching and Learning promotes excellence in teaching and learning with innovative
pedagogies and state-of-the-art technologies by fostering interdisciplinary and cross-divisional collaborations.
Goals and Objectives:
In order to fulfill its mission, the Center for Teaching and
Learning strives to accomplish the following goals and
objectives:
• Promote teaching innovation
• Provide faculty professional development
activities
• Support Scholarship of Teaching and Learning (SoTL)
• Create and disseminate instructional resource materials, including a faculty handbook
• Support curriculum development and revision
• Promote and showcase faculty work and research through
conferences such as CTL Professional Development Day
(SPA Day), Bronx EdTech Showcase, CUE Conference,
CUNY IT Conference and others.
Additional offerings by the Center for Teaching and Learning include: Support for student participation programs (honors programs, WAC,
Study Abroad Program, etc.); collaboration with the Grants office to propose strategies to support faculty engagement in grantsmanship
and provide development support for faculty research initiatives (assistance locating funding sources, grant writing workshops, etc.)
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GENERAL EDUCATION
Haruko Yamauchi
Library Department

Teaching in times of Crisis

G

eneral education needs a new
name. The bland, catch-allsounding phrase belies its importance, its vitality, and the vexing,
urgent struggles to make sense of
the world that are its reason for
being.

Our general education competencies at Hostos reflect the skills
and knowledge that transcend
disciplines and that we believe all
students should develop during
their time with us. The competencies most relevant to library
research instruction include:
analyzing, evaluating, and critically treating information; interpreting data and observations;
comprehending research; distinguishing between (an unfortunately implied hard binary of)
factual information and subjective opinion; and considering the
source.
In the library world, we refer to
this kind of subset of non-discipline-specific critical thinking
skills as information literacy. The
Association of College and
Research Libraries elaborates
a “framework” of crucial foundational concepts about information
that college students should grasp,
such as the idea that authority is
constructed and contextual, that
the research process is one of
inquiry, that scholarship grows
through discourse, that infor-

mation has a creation process that can and should be
examined, and that information itself has value in many
forms, including as a commodity or as political power.
The Hostos gen ed “global citizenship” competencies lay bare what critical thinking about information
is for: reasoning ethically and applying principles to
decision-making; appreciating and respecting human
differences; and developing the ability to participate
and lead within a diverse, larger society. Our students
need information literacy skills developed by a solid
general education not only to succeed in classes or earn
degrees, but, as Mandy Lupton and Christine Bruce
argue, to understand, challenge, and transform the
world they live in.
To do so, students must grapple with sources well
beyond gatekept library collections. Ready or not,
students are bombarded with the news that finds
them, what Project Information Literacy researchers
describe as “an overwhelming hodgepodge of headlines, posts, alerts, tweets, visuals, and conversations
that stream at them throughout the day.” If all we ask
of students is to meekly accept the hollow proposition
that only “scholarly” sources can be trusted, we are
not helping them confront the media cacophony that
surrounds them, nor enabling them to participate in
civic debates that take place in non-academic spheres.
Instead, students are better equipped to make sense
of the world if they start to understand the dynamics
of mass misinformation, surveillance capitalism and
semi-shrouded manipulation of attention, conspiracy
theories, and the “fast news” of soundbites, video clips,
and clickbait headlines. But they should also learn
about journalistic ethics and best practices, and about
measures of subject expertise beyond the ivory tower.
Information literate students don’t just shun cheap
takes and hoaxes, but value sound logic, corroboration,
and historical context; they don’t seek one right answer

but rather grapple with honest disagreements
between equally qualified authors. They
understand that a critical reader does not
look for an impossible, absolute objectivity,
but rather analyzes a work in part by understanding its author’s perspective. They also
do not sit around waiting for peer-reviewed
journal articles on every matter of importance,
but rather engage with the media of their day,
as complex issues evolve and urgent questions
emerge.
What does general education or information
literacy mean in a country where Black people
are consistently singled out and treated with
violence by police forces charged with “serving
and protecting” everyone? What does it
mean--I write this in June, 2020--when masses
of people pour into the streets to refuse, to
protest, and to demand change?
Students with the critical habits of seeking out
information and questioning their sources,
students who critique, analyze, and synthesize
ideas, can readily ask: Which representations
of the protests do we believe? How much news
coverage and commentary are being devoted
to the fringes of crowds engaging in property
damage and looting, and who is framing that
property loss as if it were more important than
the loss of human life? Where can we go for
contextualizing analyses of police militarization, of mass incarceration, or of the long
history of institutionalized anti-Black racism
in this country? What are the steps now being
proposed toward police reform or elimination, and by whom, and what other models
of ordering society might we find around the
world, and what could we learn from them?
Students without the above-described skills
are passive, looking to be told the answers,
unquestioning of their own assumptions or
confirmation bias.
What does general education or information
literacy mean in a world facing a pandemic with
no end in sight, and yet strong economic imperatives to “re-open” schools, businesses, and

every other form of public life, in the city that is
the epicenter of our country’s crisis? A student
with strong information literacy skills can ask:
What do scientists know now that they didn’t
know in March? What should I know about
testing, tracing, antibody tests, vaccine trials?
What does it mean to be safe, and what choices
can I make to lower my risk? What should our
college, our city, our state, our nation, do to
help us collectively, so that we are not all just
individuals looking to save ourselves as best
we can? Who is spreading misinformation and
rumor, and who can I trust is at least engaged in
a good-faith effort to understand and inform?
All of us living through this time of COVID19--to varying extents, as the pandemic has
not touched all of our lives equally--have been
afraid and angry. But students who have not
yet developed strong information literacy skills
can’t do much more with their anxiety and rage
than react to arbitrary shreds of news designed
to appeal to emotional impulses. Students
who have developed these skills can help
themselves, their loved ones, and any group
of which they are a part to seek and examine
information more purposefully, despite their
fear and anger--skeptically but not cynically,
engaged in practices like the lateral reading
recommended by Mike Caulfield--and make
decisions accordingly.
What does general education or information
literacy mean in a country facing an election
of unprecedented importance with an incumbent unlike any other? A student with strong
information literacy skills can ask: What
should be our concerns about fair elections
and voting rights? What information can help
me understand how distance-voting measures
will affect particular populations, including
my community? Where can I find out about
all the candidates on my ballot, and how can I
sort propaganda from slander from balanced
reporting? How can I even determine the origin
of posts in my social media feed or sites in my
Google search in this age of (as the excellent
Barbara Fister notes) disaggregated published

information being dispersed, remixed, and
shared with little or no attribution?
Students without a strong foundation in
general education will be more vulnerable to
have their attention diverted and opinions
swayed. They will be less likely to reflexively
interrogate the messages targeted to them
by algorithms that were designed to make
someone else money or gain someone else
power at their expense.
Students who have, through a rigorous
general education, developed strong information literacy skills, can not only be active and
critical seekers of knowledge, but can take
part in public debate, and can make informed
decisions as members of their community.
They can ask the questions and construct the
ideas that will help their generation build a
better future.

Lupton, Mandy, and Christine Bruce.
“Windows on Information Literacy Worlds
: Generic, Situated and Transformative
Perspectives” in Practicising Information
Literacy: Bringing Theories of Learning, Practice and Information Literacy Together, edited
by Annemaree Lloyd, Sanna Talja. Centre for
Information Studies, 2010, pp. 3-27.

HOSTOS READS
Virtual Hostos Reads!
This Semester we are Hosting a series of Virtual Discussions involving a
variety of short reads that are very timely.
Please Join us! Share with your thought and ideas about these texts.
Link: Hostos Reads
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Upcoming Events
Wednesday, September 30

3:30-4:30

[Facebook post on the death of her aunt] by
Chimamanda Ngozi Adichie (social media)

Wednesday, October 14

3:30-4:30

The Ones Who Walk Away from Omelas by
Ursula Le Guin (short story)

Wednesday, November 11

3:30-4:30

Trayvon, Redux by Rita Dove, and
This is Not a Small Voice by Sonia Sanchez
(poetry)

Wednesday, December 9

3:30-4:30

You Do Not Belong Here by Jaquira Díaz
(essay)

TEACHING TIPS
Moise Koffi
Mathematics Department

Engaging secondary school minority students in pre-engineering
education through project-based learning

F

or decades, several initiatives
have been taken by the United
States to increase minority students’ interest and persistence
toward engineering, to meet the
fast growing needs of its STEM
workforce. However, recent studies have shown a decrease in STEM
graduates among minorities from
higher education institutions,
which is strongly related to the
lack of minority youths’ interest
in math and science. To fill the gap,
the Proyecto Access STEP program was implemented at Hostos
Community College in 1997 to
increase science and engineering
career awareness among historically underrepresented and underserved K-12 students in the South
Bronx, New York. The program
offers an early exposure in science
and engineering to secondary
school students with the following
objectives: 1) provide a solid background in mathematics through
intensive summer enrichment
courses and tutorial services; 2)
provide hands-on engaging activities through science and engineering projects; 3) provide research
experiences in STEM disciplines.
The current education model suggests that early and continuing
exposure of underserved students
to various STEM contents, and
engaging them in project-based
learning fosters their interest in

STEM during their academic journey, until their access
to higher education. Furthermore, minority students’
involvement in STEM research increases their persistence toward the completion of a degree in STEM.
1. Methodology
Despite the significant growth of the Hispanic population of about 51 million (Noe-Bustamante et al., 2020)
from 1970 to 2019, African Americans and Hispanics’
representation in the STEM workforce still remains
low today (17%), according to the PEW research center
(Parker, 2019). These challenges lead to an urgent need
for the development of STEM programs for minorities in
higher education institutions. Proyecto Access STEP is a
year-round program that offers an intensive seven-week
summer session followed by an after school programming during the academic year, both in which enrichment
courses and tutorial services are provided in mathematics, physics, chemistry, science, technology, engineering,
computer science, robotics and health related fields.
Students start the summer program at a young age in
Prep I (grades 7th - 8th), where they learn basic engineering skills through a tower building project (figure 1), along
with computer programming in ALICE, Python, and C++.
The tower project teaches young learners basic mechanical engineering principles preparing them for future
careers in design and construction. Recently, Proyecto
Access partnered with the New York City Department
of Design and Construction (DDC) implementing its
Coastal Resiliency curriculum to teach students topics
such as climate change, erosion, and hurricanes (figure
2). For example, students design hurricane models in
which they learn the impact of wind velocity on the height
of waves. In addition, students explore astronomy concepts through engaging hands-on projects replicated
from the NASA Afterschool Universe curriculum (figure

2). They learn how to build simple telescope
and spectroscope models and learn scientific
concepts such as light travel time as well as the
electromagnetic spectrum. As they learn how
to model the Universe for example, middle
school students reinforce their understanding of the size, structure, and evolution of the
Universe.
In their second year, Prep II (9th-10th), students participate in a truss bridge construction project (figure 3), complemented by a
training in AutoCAD, which is a commercial
computer-aided design and drafting software.
AutoCAD allows students to create a drawing
model of their project, prior to the fabrication
process. The bridge project offers students
a platform to apply mechanical principles as
they learn about force distribution, tension
and compression, concepts critical to the engineering design process. The project is complemented by a computational simulation with
the West Point Bridge Designer software. As
students learn about the equilibrium of structures and important concepts such as stress
and strain, the software allows them to experience the engineering design process including
cost estimation and testing of their models
according to a set of performance criteria.
Students that persist to the third year of the
program, Prep III (10th-11th), engage in a
robotics project using the VEX robotics kits
(see figure 3). In this project, several groups of
students design and assemble robots to accomplish specific tasks. For example, the robot
is designed to pick up a bucket containing a
2lb load to be carried around a playing zone

created with several obstacles. The robotics
project teaches students mechanics principles
such as center of gravity, torque, gear ratio,
and force distribution. In addition, students
explore basic electric and electronic components including sensors, electric motors, and
microcontrollers. In addition, students receive
training in Easy C, which is based on the Cprogramming language. The software allows
them to program their robots to accomplish
specific tasks, which prepares them for more
challenges in the fourth level of the program.
In their last year, Prep IV (11th-12th), high
school seniors are ready to be challenged
in research activities (figure 4). As they
take college-level courses in STEM disciplines, students may extend their computer
modeling and drafting skills using the SolidWorks software. After the exploration of a
variety of science and engineering projects,
combined with different software skills, over
three consecutive summer sessions, students
feel confident enough to engage in research
activities under the supervision of their faculty
mentors. Students receive additional training
in the scientific research methods, and participate in several workshops in topics such as
literature review, abstract writing, research
report writing, data collection and interpretations, poster design and presentations
2. Results and Discussion
Since 2014, the Proyecto Access STEP
program has shown significant interest and
confidence to increase its students’ participation in local and statewide annual conferences.

The Annual Statewide STEP Student Conference takes place every year and involves over
40 higher education institutions. The conference offers a great opportunity for students to
gauge their research skills, network with their
peers, and attend research workshops, and
guest speaker presentations by well-known
STEM professionals. In recent years, Hostos
students’ research participation in STEM
conferences increased by 50%. As a results,
students have won prestigious awards at
statewide conferences (figure 4), competing
with their peers from higher education institutions from public, private, two-year, and
four-year institutions across New York State.
By presenting their projects at STEM conferences, students build confidence in STEM.
This creates in them a sense of belonging to
the science community, and increase their
interest and persistence in STEM education. Since its inception at Hostos Community College, Proyecto Access has prepared
over 5,000 minority students for future
career perspectives in the STEM workforce.
3. Conclusion
The underrepresentation of minorities in
the STEM workforce results from their low
graduation rate in STEM majors from higher
education institutions. This issue needs to
be addressed at the secondary school level
by early exposure of underrepresented and
economically disadvantaged students in
STEM disciplines. For better results, several
afterschool programs including Proyecto
Access at Hostos Community College, have
proposed a model in which minority students
are offered enrichment courses in a project-based learning to foster their interest at a
younger age in STEM. The model suggests that
a continuous and gradual exposure of minority
students by engaging them in a variety of
hands-on projects allow them to build confidence in their skills for future pursuit of STEM
studies. In addition, students’ engagement in
STEM research seems to be the most effective
way to increase their persistence toward a
degree in engineering

4. Appendix

Fig.3: Truss bridge (Left) and robotics (Right) design by Hostos STEP students

Fig.1: Middle school students working
on their tower projects in groups

Fig.4: Hostos STEP students’ participation in local and statewide STEM Conferences

Fig.2: Modeling the Universe (Top)
and Hurricanes (Bottom) with middle
school students
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TEACHING TIDBITS VIDEOS
The Center for Teaching and Learning recognizes the challenges of finding time to research, plan, and execute new ideas. As a result, we created short videos that serve as a
resource for tips, reflections, tools and new teaching strategies. The goal is to create an
environment where faculty can watch, share and learn new teaching strategies. In each episode of Teaching Tidbits, faculty share pedagogy tips, hands-on activities, or other teaching strategies.
Similarly, the Teaching Moments series showcase reflections from faculty, staff and students about circumstances and moments that have changed their perspectives and offered
the opportunity to try new approaches .

CTL FLASHBACK - DAY ZERO
On January 23, faculty and staff convened in the Savoy Building Multipurpose
Room to participate in a day of collaboration and communication at the second
annual Day Zero event. This year’s theme was “Reflections About Learning,” and
Welcome Remarks from Provost Mangino underscored the importance of a forum
like Day Zero for facilitating conversations about learning among faculty and staff.
After an introduction to the day’s program from CTL Co-Director, Carlos Guevara,
the first set of speakers offered helpful tips and tools to enhance learning. From
creating a classroom community through icebreaker activities and cultural competencies, to improving writing and research skills through the use of scaffolded
activities and writing prompt exercises, Hostos colleagues shared some of their
best practices and responded to questions from the audience.

Teaching Tidbits

A llison L ehr S amuels &
Judith C ahn
T eaching T idbits :
G ain Insightful Tips with
Remote Learning – Episode 3

Link

P rof. D amaris -L ois Y amoah
L ang
T eaching T idbits :
Gain Insightful Tips with
R emote Learning – Episode 1

P rof. Jacqueline DiS anto
T eaching T idbits :
Gain Insightful Tips with
Remote Learning – Episode 2

Link

Link

S tudent Experiences
S pring 2020
Hostos C ommunity C ollege
T eaching Moments

Staff Experiences
S pring 2020
H ostos C ommunity C ollege
T eaching Moments

Faculty Experiences
S pring 2020
Hostos C ommunity C ollege
T eaching Moments

Link

Link

Teaching Moments

Link

Visit our website to view more content: https://commons.hostos.cuny.edu/ctl/
teaching-tidbits/

Visit our website to view more content: https://commons.hostos.cuny.edu/ctl/
day-zero/

The Transition to Remote Scenario
Opens a New Era in Higher Education
Provost Christine Mangino
Office of Academic Affairs
I am not sure words can do justice to describe
Spring 2020, a semester that began as many
others but quickly became unrecognizable.
During the first week of March, I took two
days off work to spend an extended weekend
in Iceland, knowing there were some concerns about COVID, but for the most part,
everything was business as usual. Once I returned to work on March 9th, it was a very
different situation, with fears heightened and
calls to shut down the city. On March 17th, I
learned of a positive case on campus and knew
we would be shutting down the college within
hours and rather than return to campus, we
would most likely move to complete the semester with remote teaching and work. I had
a few hours to put plans in place. Our first
priorities were updating all of the division’s
websites and staff voicemails with instructions about how to contact people, getting
computers and VPNs into the hands of those
who needed them, scanning eighteen faculty
portfolios so they could still be considered for
promotion, and supporting faculty and staff in
gaining access to everything they would need
to work remotely. During the period just before New York Pause was announced, and the
weeks afterward, there were unrelenting daily changes, the work required to implement
each of those changes, in addition to the regular spring workload that did not disappear. In
addition to all of this were the emotions and
stresses, both personal and professional, associated with being in the middle of a pandemic.
The subsequent weeks were focused on making sure that information regarding CUNY’s
decisions and policies related to the pandem-

ic flowed to everyone involved, strategizing
solutions to hold CW P & B meetings and department elections, participating in ongoing
meetings with CUNY Central administration,
meeting with the chairs, coordinators and directors to share information, answer questions, learn about their issues, and keeping
up with the onslaught of emails. One of the
hardest parts was remaining upbeat when on
call after call with people who were rightfully fearful, depressed, and generally stressed.
I needed to be able to support them through
this and be the rock they could lean on for
guidance and reassurance. The hardest part
was not being surrounded by my OAA team.
Virtually, they are still there and working hard
to keep everything going and supporting me,
but it is not the same as being in person. Now
getting a quick question answered or debated
involves scheduling a meeting or a phone call.
I am definitely a face-to-face conversationalist
and oh, how I miss that experience. Through
all of this, I am still keeping up with our usual
work, including conducting a site visit (albeit
virtual) as a Middle States peer evaluator for
another institution, meeting with our faculty
who were scheduled for their pre-tenure reviews, meeting with all the committees I am
involved with, and answering the hundreds
of emails each day mixed in with lots of phone
and video calls. Now that the spring semester
has ended, the focus is on preparing for the fall
semester to be almost completely online and
making sure the faculty are better supported
and ready this time.
Through all of this, self-care has been so important to keep my head in the game, my stress

levels down, and my stamina up. I have been
running most mornings for the past several
years, but that was not enough. I signed up
for some of the Working Advantage free exercise classes and now do yoga or Pilates every weekday and there are days I start with
mindful meditation when I feel my stress-levels are too high. I also am a strong believer
in finding the joy in each day and, despite the
challenges of this last semester, I am grateful for the unexpected opportunity to spend
much more time with my partner and son,
who is home from college.
The time together with family has allowed
for deep and meaningful conversations
about what it means to me to be an educator
during this solemn period of protest and creation. The Black Lives Matter movement has
inspired an international dialogue regarding
the gross inequities and injustices many in
our Hostos community face everyday. It is
imperative that this dialogue continues and
leads to real systemic changes. I am eager to
partner with faculty, staff and students in the
coming weeks and months as we reflect upon
our mission and plan for ways we as a community can deepen our work addressing the
needs of our beloved Hostos community.
Prof. Diana Macri
Allied Health Sciences
Spring 2020 is a semester none of us will
ever forget. The anxiety, angst and fear
we experienced as a result of COVID19
changed our lives so dramatically and powerfully, that most of us are still coping with
the repercussions. Bearing such a burden
is easier when you are surrounded by an
empathetic and trusting community. I am
grateful for all those in the Hostos community who sought to ease the trauma by
keeping us together, even though we were
forced apart. Such was the case when I was
invited to join Prof. Nunez-Rodriguez in an

episode of “Teaching Tidbits” in mid-May.
It’s not often that we are asked to share our
thoughts, at least not for me, so it was a bit
intimidating for me. But once we started, I
realized I was among friends and forgot my
fears. Our episode ran for about 40 minutes
and, while I’m not sure if it helped anyone
else at Hostos feel better, or if it shared any
valuable tips or resources for the viewers
(I hope it did!), but it made me feel valued....
and supported... and grateful to working in a
place where such things matter.
Prof. Nelson Nuñez-Rodriguez
Natural Sciences
The Teaching Tidbits Live Series from the
Hostos Center for Teaching and Learning
has been an opportunity to share our current
pedagogical landscape: a remote teaching
and learning scenario crafted in a short period of time. Without a doubt, the current outbreak opens a new era in Higher Education.
As instructor and unit coordinator, I focused
on simplicity: do less and focus more. During
the re-calibration transition week, I helped
instructors who had dissimilar experience
with online teaching platforms and more importantly, I created a series of faculty healing
sessions to humanize the sudden transition
to remote teaching. Faculty shared their
concerns and discoveries as they began navigating the new teaching scenario and had to
deal with students’, and their own, grief and
uncertainty. Some of them learned new technological tools, others opened themselves to
change and exploration. I recommended that
faculty not hold similar standards used in
face-to-face instruction modality and, instead,
to implement simplicity. I recalled the use of a
weekly syllabus, suggested by Prof. DiSanto,
as we were able to plan for just the following
week while we navigated a wait-and-see scenario. Overall, the sudden transition exposed
instructors to several technological tools
and, more importantly, appraised our capaci-

ty TO CHANGE. There is a new era in Higher Education. It requires (more than ever)
humanizing our pedagogy and to refashion
our teaching repertoire. It is my hope that
we capitalize upon this opportunity to reinvigorate our face-to-face teaching tools and
value the effectiveness of online teaching opportunities. Definitely, this exercise will make
us better teachers

Working from home during a
Pandemic
Prof. Ernest Ialongo
Behavioral & Social Sciences

In a recent interview on Teaching Tidbits I was
asked what strategies I employed to remain
productive and healthy (mentally and physically) while working from home during the
college’s lockdown. Here are some thoughts
I shared, which I was then asked to commit
to this virtual paper. Clearly, these are strategies that work for me, and I don’t presume
to speak for others. But maybe they could
be of help to some of you.
First, establish a routine. Our days have a
built-in structure or routine when we go to
work, or the gym, see friends, drop kids off
at school, etc. Having life concentrated into
one geographic space, your home, and maybe its immediate environs, it is easy for one
day to bleed into the next, without a sense
of accomplishment, or the clear end of one
task and the beginning of another. Setting
up a routine for yourself gives the days some
structure and makes you feel you have some
control over your environment. For instance,
begin work at roughly the same time, take
lunch at the same time, a coffee break at the
same time, and end the work day at about
the same time. If you like to exercise, make
it a part of your routine. Go running or walking at set days and times during the week, or
maybe stretching and yoga at home at set
days and times. Set a regular evening aside

and dedicate it to reaching out to family and
friends on Zoom. If you live with a partner,
and have kids, make sure to set aside a set
time to just spend time together. Most importantly, make sure you set a regular time
aside to do something for yourself.
Once that routine has been established, however, and you have some order in the midst
of all the activity now going on at home, try
and add a little variety within the routine so
it does not get onerous. Run/walk a different
route, take turns on who does what with regards to chores at home, try cooking something completely out of your comfort zone.
Second, and just as important, you have to
be good to yourself. The lockdown, working
from home, taking care and educating your
kids at home, if you have them, without all
the in-person support networks we depend
on (family, friends, your religious community, etc.) is incredibly taxing. It is only natural
in the midst of these challenges to criticize
yourself and demand more from yourself, to
be better. This is only making a difficult situation even worse. Try and focus on all that you
have already accomplished, and recalibrate
what you can reasonably get done. In short,
go easy on yourself, and don’t set yourself up
to fail. You’ve probably already done more
than you ever thought was possible. Celebrate that for a moment before moving on.
Finally, be honest with yourself and the people around you about what you need to get
through this period of high anxiety. And, of
course, listen to those around you. Anxiety
and enforced proximity is a dangerous mixture, and you don’t want to exacerbate tension in your home where you already have so
much to balance.
I hope this is of some help. These are tough
times, but we make it work, day by day. Stay
strong.

Dr Damaris-Lois Y Lang
Natural Sciences
Transitioning to remote learning during the
pandemic has been challenging. For most
instructors, it has been about discovering
technology and innovative ways to teach remotely. For others, it has been more about
juggling personal demands, such as homeschooling dependents and work. For some,
it has been both an emotional and physical
drain. I have personally experienced a little
bit of each part. For a lucky few, they have
experienced a rather relaxing time coupled
with healthy self-reflection exercises. In my
capacity as a faculty, I have aimed to barrel
through and provide full support to uphold
excellence in helping my students achieve
their academic goals. In this article of reflection, I intend to share inputs and responses
to questions that, hopefully, will give helpful
insight we all continue to work through this
together.

learn productively, with the tools available
to them. Some things I have implemented
include setting two levels of deadlines for
work submissions (a soft deadline and a
hard deadline). Additionally, I had to improvise work submissions as students did not
have printers and scanners to print and upload work. Areas of improvement may be to
find ways to get adequate instruction to students with minimum reliance on technology
How have you kept your students engaged
in these times?
I actively track attendance, before, during,
and at the end of class during online live
instruction sessions. I keep track of work
submissions and intersect quizzes during
class sessions. As an improvement, I intend
to include incentivized participation as a
way of rewarding those who are fully engaged in the remote learning activity and
platform and can display skills in learning
and skill development in the subject area.

How do you communicate regularly with
your students?

What challenges have you faced/are
you facing in this transition?

Currently, I communicate to my students via
email, telephone and video chat, and text
(at one point, communication via text got
blocked by the platform I was using because
I was sending out too many text messages
all at once). I connected with my students
via the class SI leader, my research students,
and Starfish. The most successful ways of effectively connecting with my students were
via the class SI leader and Starfish. I intend
to improve by employing targeted correspondence that will employ a need-based
approach, meeting the specific needs of students, step by step.

Effective communication lost to the cloud
of everything else that is happening around
us was the main challenge. Mobilizing students to be able to help them effectively has remained quite challenging. I have
worked on centralizing pertinent information to make it available and more accessible to students. However, there is always
room for improvement. As a suggestion, we
can be operating from our 35-Program entry level in collaboration with the student’s
coaches/advisement administrative units
to reach out to our students with the relevant help needed by each student as and
when it is required. This approach could
probably be a great way to centralize the
information and provide specificity to communication channels.

How have you set realistic expectations?
Currently, the approach I use is to get to
the bottom line of helping my students

ACHIEVEMENTS
The Center for Teaching and Learning would like to congratulate the following faculty for these achievements:
Charles Drago, Assistant Professor & Chairperson, Allied Health Sciences

Charles I. Drago, Professor and Chair of the College’s Allied Health Sciences program, has been elected as the new President of the Association
of Educators in Imaging and Radiologic Services, Inc (AEIRS).
LINK: https://www.hostos.cuny.edu/Home-Page-Content/News/Professor-Charles-Drago-Elected
Juno Morrow, Assistant Professor & Coordinator of Media Design Unit, Humanities

Juno Morrow, Assistant Professor of Game Design at Hostos Community College, has published her first book titled, “Marginalia.” Published by CLASH
Books “Marginalia” is slated to be released on June 23.. LINK: https://www.clashbooks.com/new-products-2/juno-morrow-marginalia
Linda Anderson, Professor, Behavioral and Social Sciences

Linda Anderson, Sonia R. Banks and Michele L. Owens Published: Silent Agreements. In Silent Agreements: How to Free Your Relationships of Unspoken Expectations, Hostos Community College Professor Linda Anderson and colleagues not only identify where
these “silent agreements” come from, they provide a step-by-step guide to work through them. LINK: https://sum.cuny.edu/relationships-love-selfh
Linda Miles, Assistant Professor, Library

Linda Miles, Ph.D., co-authoring “How to Thrive as a Library Professional: Achieving Success and Satisfaction” with Susanne Markgren
was all the passion to help others discover and cultivate pathways to successful, satisfying, and thriving professional careers.
LINK: http://www.hostos.cuny.edu/Home-Page-Content/
Sarah Hoiland, Assistant Professor, Behavioral and Social Sciences

Sarah Hoiland is the recipient of the Eastern Sociological Society’s (ESS) 2020 Barbara R. Walters Community College Faculty Award and received
the accolade for a chapter she submitted from her forthcoming book, “Righteous Sisterhood: Constructing a Feminist Biker Identity in a Misogynist
Subculture.” LINK: http://www1.cuny.edu/
Andrew Connolly, Assistant Professor, English

Andy Connolly received the 2020 Henry Wasser Award for Outstanding Assistant Professors in CUNY. He is currently working on a new book, entitled
American Carnage: Reading Fiction in the Age of Trump. LINK: Hostos-faculty-member-Andy-Connolly
Angel Morales, Lecturer,Humanities

Professor Morales Is Using Technology to Engage Students in Theater.
LINK: https://thebronxfreepress.compress-playpresionen-play/

Congratulations to all of you!

TOUCHSTONE
This past year Touchstone has continued its mission of documenting and sharing the work and the
ideas of the Hostos community. Touchstone accepts essays from faculty and staff on any aspect
of academic life. Not only does publication in Touchstone help faculty move a project closer to
publication in peer-reviewed journals, but it also helps faculty share their work with the rest of
the community at Hostos.
The upcoming issue, for instance, represents a range of topics, from the use of language by native
speakers to a lesson plan that uses the New York Times application. Along with the help of the
entire Center for Teaching and Learning Council, Touchstone is grateful to its editorial board
whose hard work has helped the upcoming issue come together.

Editor-in Chief:

Ms. Luz Rivera

In linking the power of teaching to a broadening of our vision, Eugenio María de Hostos affirmed
the power of education. In honor of our namesake’s belief, Touchstone, a journal devoted to the
scholarship produced by the community of Hostos, was created. The journal is published yearly by
the Magda Vasillov Center for Teaching and Learning.
The goals of Touchstone are to increase awareness of the scholarly and creative work of the faculty
at Hostos and provide an outlet for work that is on its way to external publication. In accordance
to these goals, Touchstone publishes a diverse range of scholarship from the Hostos Community.
This diversity of imaginative and creative work represents the many talents of the faculty here at
Hostos.

Copy Editor:

Prof. Jacqueline DiSanto
Prof. Diana Macri

Touchstone accepts works in English or Spanish on any of the following:

• Original scholarship on teaching and learning
• Scholarly articles from any discipline
• Best practices

Newsletter
Designers:

Juberth Tueros
Itzel Ortega Mendez

• Conference Presentations or Reports
• Classroom-based research
• Teaching challenges, experiences, and lessons
• Personal Essays or Editorials
• WAC and beyond

@ctlathcc

hostos_ctl

• Book reviews
• Creative works

www.hostos.cuny.edu/ctl
In addition to the above criteria, Touchstone would be interested scholarship, essays, or pedagogical material connected to the Book of the Year: The Hate you Give by Angie Thomas
Send your articles using discipline appropriate citation to Dr. Jason Buchanan (jbuchanan@hostos.cuny.edu) by December 31, 2020.

/ctlathcc

