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Dear Colleagues,
Thank you for teaching a general education course to our Hostos students. As a college, we
developed 14 general education competencies that we deem are important skills students
should have once they graduate from Hostos. This is our promise to our students that they
will learn these competencies with us. We have included the competencies in this packet to
remind you of the skills and to ask that you are intentional in your curriculum to include some
of these competencies in your curriculum. The General Education Committee suggests no
more than four competencies can be taught effectively in any one class and they are a
resource to the faculty on how these can be incorporated. Our Center for Teaching and
Learning is also a resource for you.
One of our focuses for the upcoming year is to improve our course completion rates in our
general education courses. As a college we have committed to increasing our 3-year
graduation rate to 50%. To achieve that goal, we must improve our one-year retention rate.
One of our strategies to do that is to focus on our general education courses. Many first
semester students enroll in one or two gen ed classes and struggle to make the connection
about how these classes fit into their majors and why they are important to their overall
education. Many students are also struggling with their transition to college. Working
together I would like to help our students connect to the resources on campus, connect to
their classmates, and connect to course content. We will be offering a number of workshops
through our Center for Teaching and Learning that I encourage you to attend if time permits.
There will be topics such as, Helping Students Connect Gen Ed content to their Lives, Helping
Students Transition to College, Using Active Learning in the Classroom, How to Intentionally
Teach our Gen Ed Competencies, Using Succeed@Hostos (starfish) to Connect Students to
College Resources, and The Vital Role Faculty Play in Student Success.
In this packet are some resources to support your work. We have included our General
Education Competencies and examples of rubrics for assessing student work. Your
department may be using more specific rubrics, so you should check with them. There are
some examples of first-day of class ice breakers to help build a sense of community on day
one. Also included are examples of active learning teaching strategies that can be adapted to
your content area and a refresher of Bloom’s Taxonomy to help you adapt assignments to
engage students to use higher-level critical thinking skills.

I started off this letter describing our focus to increase course completion rates for our
general education classes. It is in no way about lowering our standards for our courses, but in
providing activities, supports, and knowledge to help our students connect to Hostos, our
faculty, their classmates, and most importantly the course material. This is a college-wide
endeavor that I am asking each of you to help us with. Our General Education Committee is
launching a Celebration of General Education so please be on the lookout for their activities
and events as well as those through the Center for Teaching and Learning. Together we can
fulfill our ultimate promise to our students- that they will all graduate from Hostos with the
appropriate academic preparation to navigate subsequent academic and career steps, expand
their intellectual horizons, and improve their lives.
I wish you all a fun and engaging semester. Thank you for all you do.
Sincerely,
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These links share active learning strategies that promote active student engagement. Feel free
to explore the variety of activities shared in this section.
Icebreakers for the First-day of Class
“What’s in the box”? - Strategy for Setting Expectations
This strategy emphasizes be beneficial for both students and faculty.
https://www.facultyfocus.com/articles/teaching-and-learning/a-classroom-icebreaker-witha-lesson-that-lasts/
“Describe Your Best and Worst Class” – Strategy for Building Trust
This link starts with the strategy for talking with students about their best and worst class and
includes 3 additional first-day of class strategies.
https://www.facultyfocus.com/articles/teaching-professor-blog/first-day-of-class-activitiesthat-create-a-climate-for-learning/
12 First-day Activities from The Ohio State University
Center for Advancement of Teaching
This site briefly describes 12 different success student engagement activities
https://ucat.osu.edu/bookshelf/teaching-topics/shaping-a-positive-learningenvironment/12-icebreakers-college-classroom/
“What Do You Do on the First Day of Class?”
https://chroniclevitae.com/news/669-what-do-you-do-on-the-first-day-of-class
Examples of Active Learning Strategies
From: Center For Teaching at Vanderbilt University
https://cft.vanderbilt.edu/guides-sub-pages/active-learning/

Brief, easy supplements for lectures
The Pause Procedure— Pause for two minutes every 12 to 18 minutes, encouraging
students to discuss and rework notes in pairs. This approach encourages students to consider
their understanding of the lecture material, including its organization. It also provides an
opportunity for questioning and clarification and has been shown to significantly increase
learning when compared to lectures without the pauses. (Bonwell and Eison, 1991; Rowe,
1980; 1986; Ruhl, Hughes, & Schloss, 1980)
Retrieval practice—Pause for two or three minutes every 15 minutes, having students write
everything they can remember from preceding class segment. Encourage questions. This
approach prompts students to retrieve information from memory, which improves long term
memory, ability to learn subsequent material, and ability to translate information to new
domains. (Brame and Biel, 2015; see also the CFT’s guide to test-enhanced learning)
Demonstrations—Ask students to predict the result of a demonstration, briefly discussing
with a neighbor. After demonstration, ask them to discuss the observed result and how it may
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have differed from their prediction; follow up with instructor explanation. This approach asks
students to test their understanding of a system by predicting an outcome. If their prediction
is incorrect, it helps them see the misconception and thus prompts them to restructure their
mental model.
Think-pair-share—Ask students a question that requires higher order thinking (e.g.,
application, analysis, or evaluation levels within Bloom’s taxonomy). Ask students to think or
write about an answer for one minute, then turn to a peer to discuss their responses for two
minutes. Ask groups to share responses and follow up with instructor explanation. By asking
students to explain their answer to a neighbor and to critically consider their neighbor’s
responses, this approach helps students articulate newly formed mental connections.
Peer instruction with ConcepTests—This modification of the think-pair-share involves
personal response devices (e.g., clickers). Pose a conceptually based multiple-choice question.
Ask students tothink about their answer and vote on a response before turning to a neighbor
to discuss. Encourage students to change their answers after discussion, if appropriate, and
share class results by revealing a graph of student responses. Use the graph as a stimulus for
class discussion. This approach is particularly well-adapted for large classes and can be
facilitated with a variety of tools (e.g., Poll Everywhere, TopHat, TurningPoint). More
information is available in the CIRTL MOOC An Introduction to Evidence-Based College STEM
Teaching. (Fagen et al., 2002; Crouch and Mazur, 2001)

Minute papers—Ask students a question that requires them to reflect on their learning or to
engage in critical thinking. Have them write for one minute. Ask students to share responses
to stimulate discussion or collect all responses to inform future class sessions. Like the thinkpair-share approach, this approach encourages students to articulate and examine newly
formed connections. (Angelo and Cross, 1993; Handelsman et al., 2007)

Activities to replace some lecture
Strip sequence—Give students the steps in a process on strips of paper that are jumbled; ask
them to work together to reconstruct the proper sequence. This approach can strengthen
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students’ logical thinking processes and test their mental model of a process. (Handelsman et
al., 2007) An example from Aarhus University is provided below.

Concept map—Concept maps are visual representations of the relationships between
concepts. Concepts are placed in nodes (often, circles), and the relationships between
indicated by labeled arrows connecting the concepts. To have students create a concept map,
identify the key concepts to be mapped in small groups or as a whole class. Ask students to
determine the general relationship between the concepts and to arrange them two at a time,
drawing arrows between related concepts and labeling with a short phrase to describe the
relationship. By asking students to build an external representation of their mental model of a
process, this approach helps students examine and strengthen the organization within the
model. Further, it can emphasize the possibility of multiple “right” answers. More information
and a tool to do online concept mapping can be found at the Institute for Human & Machine
Cognition. (Novak and Canas, 2008) An example is shown below.
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Mini-maps. Mini-maps are like concept maps, but students are given a relatively short list of
terms (usually 10 or fewer) to incorporate into their map. To use this approach, provide
students a list of major concepts or specific terms and ask them to work in groups of two or
three to arrange the terms in a logical structure, showing relationships with arrows and
words. Ask groups to volunteer to share their mini-maps and clarify any confusing points.
Mini-maps have many of the same strengths as concept maps but can be completed more
quickly and thus can serve as part of a larger class session with other learning activities.
(Handelsman et al., 2007)
Categorizing grids. Present students with a grid made up of several important categories and a
list of scrambled terms, images, equations, or other items. Ask students to quickly sort the
terms into the correct categories in the grid. Ask volunteers to share their grids and answer
questions that arise. This approach allows students to express and thus interrogate the
distinctions they see within a field of related items. It can be particularly effective at helping
instructors identify misconceptions. (Angelo and Cross, 1993)

Student-generated test questions. Provide students with a copy of your learning goals for a
particular unit and a figure summarizing Bloom’s taxonomy (with representative verbs
associated with each category). Challenge groups of students to create test questions
corresponding to your learning goals and different levels of the taxonomy. Consider having
each group share their favorite test question with the whole class or consider distributing all
student-generated questions to the class as a study guide. This approach helps students
consider what they know as well as implications of the instructor’s stated learning goals.
(Angelo and Cross, 1993)
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Decision-making activities. Ask students to imagine that they are policy-makers who must
make and justify tough decisions. Provide a short description of a thorny problem, ask them to
work in groups to arrive at a decision, and then have groups share out their decisions and
explain their reasoning. This highly engaging technique helps students critically consider a
challenging problem and encourages them to be creative in considering solutions. The “realworld” nature of the problems can provide incentive for students to dig deeply into the
problems. (Handelsman et al., 2007)
Content, form, and function outlines. Students in small groups are asked to carefully
analyze a particular artifact—such as a poem, a story, an essay, a billboard, an image, or a
graph—and identify the “what” (the content), the “how” (the form), and the function (the
why). This technique can help students consider the various ways that meaning is
communicated in different genres. (Angelo and Cross, 1993)
Case-based learning. Much like decision-making activities, case-based learning presents
students with situations from the larger world that require students to apply their knowledge
to reach a conclusion about an open-ended situation. Provide students with a case, asking
them to decide what they know that is relevant to the case, what other information they may
need, and what impact their decisions may have, considering the broader implications of their
decisions. Give small groups (3-5) of students time to consider responses, circulating to ask
questions and provide help as needed. Provide opportunities for groups to share responses;
the greatest value from case-based learning comes from the complexity and variety of
answers that may be generated. More information and collections of cases are available at
the National Center for Case Study Teaching in Science, the Case Method Website of UC-Santa
Barbara, and World History Sources.

Discussion techniques
Many faculty members dispense with lecture altogether, turning to discussion to prompt the
kinds of thinking needed to build understanding. Elizabeth Barkley provides a large collection
of discussion techniques focused on different learning goals, ranging from lower level to
higher level thinking (Barkley, 2010). The CFT’s Joe Bandy has summarized some of the most
useful of these techniques.

Other approaches
There are other active learning pedagogies, many of which are highly structured and have
dedicated websites and strong communities. These include team-based
learning (TBL), process-oriented guided inquiry learning(POGIL), peer-led team learning,
and problem-based learning (PBL). Further, the flipped classroom model is based on the idea
that class time will be spent with students engaged in active learning.

Getting Started
Start small, start early, and start with activities that pose low risk for both instructors and
students. The Pause Procedure, retrieval practice, minute papers, and the think-pair-share
technique provide easy entry points to incorporating active learning approaches, requiring
the instructor to change very little while providing students an opportunity to organize and
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clarify their thinking. As you begin to incorporate these practices, it’s a good idea to explain to
your students why you’re doing so; talking to your students about their learning not only
helps build a supportive classroom environment, but can also help them develop their
metacognitive skills (and thus their ability to become independent learners).
As you consider other active learning techniques to use, use the “backwards design” approach:
begin by identifying your learning goals, think about how you would identify whether
students had reached them (that is, how you might structure assessment), and then choose an
active learning approach that helps your students achieve those goals. Students typically have
positive responses to active learning activities that are meaningful, appropriately challenging,
and clearly tied to learning goals and assessments (see, for example, Lumpkin et al., 2015).
Finally, consult colleagues within your department and the Center for Teaching for help and
feedback as you design and implement active learning approaches.

OAA Chalk Talk
Hostos faculty have shared some of their strategies for teaching in the classroom.
Feel free to learn more by using the link below.
http://commons.hostos.cuny.edu/academicaffairs/chalk-talk/

Magda Vasillov Center for Teaching and Learning at Hostos CC
The Center for Teaching and Learning offers ongoing conversations and professional
development workshops throughout the academic year. Find out more online.
http://www.hostos.cuny.edu/Administrative-Offices/Office-of-AcademicAffairs/Center-for-Teaching-and-Learning
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Fall 2018 Faculty Professional Development
Office of Educational Technology at Hostos
Roadmap to Teaching Innovation is an online self-paced course program, available on
Blackboard to all Hostos faculty, that is a guide for those interested in bringing their
instruction to the online environment. Roadmap can be considered a course, a certification
program and a resource for online pedagogy. Its open structure of units covering basic and
advanced topics of the online teaching environment and Blackboard allows users to manage
the program in ways that fit their own goals in online pedagogy. They may use it as a source
of how-to tutorials on tools and features of Blackboard and other technologies that they wish
to introduce into their coursework; they may treat it as a course, following the units
sequentially to gain expert skills at online teaching, or they can take the full course, passing
the course certifying exams, and therefore demonstrating that they are strongly qualified to
take teaching online in hybrid and fully online asynchronous courses.
BLACKBOARD DAY

Mon., Aug. 27, 2018 9:304:45 p.m.

C-556

This workshop is dedicated to answer all faculty questions related to blackboard. This is a
hands-on training day where faculty can stop by the office and the entire EdTech team will be
available to assist them in any need they might have with the cms.

EPORTFOLIO DAY

Tue., Aug. 28, 2018
9:30-4:45 p.m.

C-556

This workshop is dedicated to answer all faculty questions related to ePortfolio usage. This
is a hands-on training day where faculty can stop by the office and the entire EdTech team
will be available to answer any questions related to the use and implementation of eportfolio.
LECTURE CAPTURE DAY

Wed., Aug. 29, 2018 9:304:45 p.m.

C-556

This workshop is dedicated to show faculty how to use the Panopto solution and best
practices when making their lectures available 24/7 to their students. This is a hands-on
training day where faculty can stop by the office and the entire EdTech team will be available
to answer any questions related to the use of Panopto.
LECTURE CAPTURE DAY

Tue., Sep. 4, 2018 9:304:45 p.m.

C-556

This workshop is dedicated to show faculty how to use the Panopto solution and best
practices when making their lectures available 24/7 to their students. This is a hands-on
training day where faculty can stop by the office and the entire EdTech team will be available
to answer any questions related to the use of Panopto.
EPORTFOLIO DAY
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9:30-4:45 p.m.
This workshop is dedicated to answer all faculty questions related to ePortfolio usage. This
is a hands-on training day where faculty can stop by the office and the entire EdTech team
will be available to answer any questions related to the use and implementation of eportfolio.
BLACKBOARD DAY

Thu., Sep. 6, 2018 9:304:45 p.m.

C-556

This workshop is dedicated to answer all faculty questions related to blackboard. This is a
hands-on training day where faculty can stop by the office and the entire EdTech team will be
available to assist them in any need they might have with the cms.
Smart Classroom Essentials

Ongoing

Online

This workshop prepares faculty and staff to properly utilize all technology that compose a
smart classroom at Hostos Community College. No all smart rooms have exactly the same
settings, but most of them have a projector, screen, speakers, microphone, touch display and
screen-projector controls. This workshop is administered though blackboard and at the end
of it, participants need to demonstrate what they learned to an EdTech specialist.
To register, please log in to blackboard, scroll down until you find the module named Smart
Room Certification. Then click on it and self-enroll.
Panopto Showcase

Wed., Sept. 5, 2018 3:304:30 p.m.

C-559

Lecture capture is a term describing technology that allows instructors to record their
lectures and make them available online.
This technology has evolved from simple recordings and screen castings to fully
comprehensive software that fully integrates into Blackboard, as well as video platforms.
iPads in the Classroom Showcase

Wed. Sept. 12, 2018
3:30-4:30 p.m.

C-559

In this presentation, Prof. Dushenkov will share his experience using iPads in the class, and
the process he has followed to research apps and strategies to successfully implementing in
the course curriculum.
Faculty will also learn how to borrow an iPad, and start exploring apps and researching the
advantages and disadvantages of integrating iPads in the classroom.

Course Design Best Practices
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Course Design Best Practices provides an overview of the most important concepts and
techniques to keep in mind when designing courses. This process has a great impact on the
teaching and learning due to the fact that, from the faculty perspective, the course will be
well thought and organized and from the student's perspective, students will be more active
and involve in their learning. Forward design, Backward design and ADDIE model
approaches will be briefly discussed.
Accessibility & Universal Design in Learning

Thu. Oct. 4, 2018
3:30-4:30 p.m.

C-559

Join us in learning about the laws and practices pertaining to equitable education for
individuals with disabilities. Topics include: Blackboard best practices, web standards, OCR
and using software to make your content accessible. We will also discuss the various services
offered by CUNY Assistive Technology Services (CATS).
Active Learning with NearPod

Thu., Nov. 8, 2018 3:304:30 p.m.

C-559

A workshop that utilizes the NearPod app to connect with students through collaborative
lessons. Teachers and students are actively progressing through the lesson together through
real time exercises. From short answer questions, to drawing diagrams, and group activities,
NearPod allows for students to constantly stayed engaged in a growing technological world.
Flipping the Classroom

Thu. Dec. 6, 2018
3:30-4:30 p.m.

C-559

The flipped classroom is a pedagogical model in which the typical lecture and homework
elements are reversed. The flipped-classroom approach draws on such concepts as active
learning, student engagement, hybrid course design, and course podcasting. The value of a
flipped class is in the repurposing of class time into a workshop where students can inquire
about lecture content, test their skills in applying knowledge, and interact in hands-on
activities.
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The General Education Committee Mission
The General Education Committee is driven by cross-disciplinary faculty and administrators
whose interest is to infuse the curriculum with learning experiences that reflect the Gen Ed
core competencies, which are relevant for all disciplines. The Committee promotes inclusion
of the Principles of Excellence adopted by the faculty from the American Association of
Colleges and Universities (AAC&U). The Committee also encourages classroom assessment of
student skill development and provides guiding principles that lead faculty to develop an
innovative curriculum that is rich with diverse academic learning experiences that strengthen
basic and advanced-level skills and foundations of knowledge.

Section 3: General Education at Hostos
Hostos General Education Core Competencies
Category A: Skills

This category addresses fluency in reading, writing, and oral communication; mastery of the basic principles of logical, mathematical, and
scientific reasoning; and literacy in information resources and learning technologies.
A1. Utilize deductive and inductive reasoning skills with special emphasis on problem-solving, analysis and clarity of understanding.
A2. Develop the acts of speaking, reading, listening, and writing; demonstrate the act of speaking and synthesizing information correctly
and effectively with the ability to use context-appropriate vocabulary and communication technology; parse lectures, text, and other
educational material.
A3. Distinguish factual information from subjective opinion; consider informational origin in analyzing relevance in order to represent
content in a clear, succinct and logical manner.

Category B: Subject Area Knowledge

This category addresses discipline-specific academic literacy. The category stresses mastery of the core concepts, principles, and methods in
the various disciplines students will encounter in their programs at the College.
B1. Demonstrate knowledge of defining principles and canonical ideas in arts and humanities; cultural and historical studies; social and
behavioral sciences; and the mathematical, physical, and life sciences.
B2. Make meaningful interdisciplinary connections, recognizing that subject area knowledge may go beyond a particular course.

Category C: Synthesis and Application

This category addresses logical analysis and synthesis of information and ideas from multiple sources and perspectives. The student’s
acquisition of knowledge should be considered, as well as the integration of different forms of knowledge and ability to apply it to the
student’s intellectual, personal, professional and community experience.
C1. Access and identify the information necessary and appropriate to the production of projects, such as course papers, reports, and
portfolios.
C2. Demonstrate awareness of different types of evidence and apply this evidence appropriately to a task.
C3. Organize, analyze, evaluate, and treat information critically in order to use and present it in a cohesive and logical fashion.
C4. Interpret data and observations; comprehend research material. Be able to present and explain conclusions.
C5: Identify and analyze relevant aspects of natural and ecological realities and apply the knowledge obtained to human and
environmental challenges.

Category D: Global Citizenship

This category addresses the application of the principles of ethics and governance to the larger society, one’s immediate community, and to
individual conduct on campus and in society. It addresses valuing the diversity of human experience and recognizing our common human
heritage and the interconnectedness in the region, the nation, and the world.
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D1. Demonstrate the ability to reason ethically and to apply ethical principles in making decisions.
D2. Exhibit an appreciation, understanding, acceptance and respect for human differences.
D3. Develop an ability to participate with self-awareness when interacting as a member of diverse local and global communities.
D4. Develop and demonstrate leadership, interpersonal relationship skills and an ability to interact with others espousing different views.
D5. Develop and demonstrate an understanding of the various ways human societies value and interact with their natural surroundings.

Gen Ed Assessment: Informational Tools and Rubrics
Hostos Community College is in the process of establishing a cycle of General Education assessment in line with
recommendations from our most recent Middle States self-study. The information that is gathered from Gen Ed assessments is
intended to be used for departments to examine how their courses and missions integrate Gen Ed competencies, and more
broadly, for the college to see whether it is infusing its offerings with these competencies. As with all assessments, the purpose
is not to evaluate, but to gather information to continue to improve teaching and learning. For such informational purposes
and to facilitate assessment, members of the Gen Ed Committee have designed the following questions and rubrics.
Pre-Assessment Questions For Teaching Faculty:
Which Gen Ed Core Competencies do you feel you target in your course? Choose from the Core Competencies document and
use the rubrics to guide you as necessary.
What papers, quizzes, or other assignments (“artifacts”) are you able to provide to Assessment and/or Gen Ed committee
members as they assess each Gen Ed Competency? Describe each artifact and whenever possible provide the artifact’s
instructions.
What suggestions do you have for committee members as they assess your artifacts for each Gen Ed competency? In your
opinion as an instructor for the course, what should they be looking out for?
Post-Assessment Questions for Committee Members:
—In what way do the results suggest that students are targeting the Gen Ed Core Competencies listed?
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—What feedback do you have for teaching faculty as they continue to consider the ways their courses target Gen Ed
competencies?
Category A: Skills
COMPETENCY

(4)

(3)

(2)

A1: Use Reasoning Skills

Consistently uses a clear and
developed reasoning process to
explain, analyze, or solve a problem.

Often but not
consistently uses a
clear and developed
reasoning process to
explain, analyze, or
solve a problem.

Relatively
infrequently uses a
clear or developed
reasoning process to
explain, analyze, or
solve a problem.

Rarely uses or develops a reasoning
process to explain, analyze, or solve a
problem.

A2: Demonstrate acts of
communication

Consistently speaks or writes
clearly and effectively.

Often but not
consistently speaks
or writes clearly and
effectively.

Relatively
infrequently speaks
or writes clearly or
effectively.

Rarely speaks or writes clearly or
effectively.

A2: Use context-appropriate
vocabulary

Consistently uses vocabulary
appropriate to a task, discipline, or
medium.

Often but not
consistently uses
vocabulary
appropriate to a
task, discipline, or
medium.

Relatively
infrequently uses
vocabulary
appropriate to a task,
discipline, or
medium.

Rarely uses vocabulary appropriate to a
task, discipline, or medium.

A3: Distinguish factual from
subjective information

Consistently recognizes and clearly
articulates the difference between
types of information, including the
difference between fact and opinion.

Often but not
consistently
recognizes and
clearly articulates
the difference
between types of
information,
including the
difference between
fact and opinion.

Relatively
infrequently
recognizes or clearly
articulates the
difference between
types of information,
including the
difference between
fact and opinion.

Rarely recognizes or clearly articulates
the difference between types of
information, including the difference
between fact and opinion.
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Category B: Subject Area Knowledge
COMPETENCY

(4)

(3)

(2)

B1: Demonstrate knowledge of defining
principles

Consistently
showcases and
articulates
knowledge of
defining principles in
a discipline.

Often but not
consistently
showcases and
articulates
knowledge of
defining
principles in a
discipline.

Relatively infrequently
showcases or articulates
knowledge of defining
principles in a discipline.

Rarely showcases or
articulates knowledge of
defining principles in a
discipline.

B2: Make meaningful interdisciplinary
connections

Consistently
showcases and
articulates
connections between
topics, ideas, or
disciplines.

Often but not
consistently
articulates
connections
between topics,
ideas, or
disciplines.

Relatively infrequently
articulates connections
between topics, ideas, or
disciplines.

Rarely articulates
connections between
topics, ideas, or
disciplines.

Page | 16

(1)

Section 3: General Education at Hostos
Category C: Synthesis and Application
COMPETENCY

(4)

(3)

(2)

C1: Research
Independently

Consistently demonstrates a facility with
sources, as evidenced in citations and length.
Integrates sources through paraphrase and
independent discussion.

Often but not consistently
demonstrates a facility with
sources, as evidenced in
citations. Often but not
consistently meets length
expectations. Often but not
consistently uses
paraphrase and independent
discussion.

Relatively infrequently
demonstrates familiarity
or facility with sources.
Relatively infrequently
uses paraphrase or
independent discussion.

Rarely demonstrates familiarity or
facility with sources, as evidenced
through citations. Rarely integrates,
applies, or independently discusses
ideas from outside sources.

C2: Demonstrate
awareness of
different types of
evidence

Consistently cites various and appropriate
sources in a writing or project. Thoroughly
describes these sources.

Often but not consistently
cites various sources. Often
but not consistently
describes these sources.

Relatively infrequently
cites a limited number of
sources.
Relatively infrequently
describes these sources.

Rarely cites any sources. Rarely
describes sources, even when
included.

C3: Present
information
cohesively and
logically

Consistently presents and thoroughly analyzes
relevant information, maintaining clear flow of
ideas.

Often but not consistently
presents and thoroughly
analyzes relevant
information. Often but not
consistently maintains clear
flow of ideas.

Relatively infrequently
presents and analyzes
information. Relatively
infrequently maintains
clear flow of ideas.

Rarely presents or thoroughly
analyzes relevant information. Rarely
maintains clear flow of ideas.

C4: Interpret
data

Consistently presents and discusses relevant
data thoroughly. Considers multiple possible
perspectives on data or information. Is wellinformed and persuasive in conclusions.

Often but not consistently
discusses relevant data
thoroughly. Often but not
consistently considers
multiple possible
perspectives on data. Is
often but not consistently
persuasive in conclusions.

Relatively infrequently
discusses relevant data.
Relatively infrequently
considers multiple
perspectives on data.
Only relatively
infrequently becomes
persuasive in
conclusions.

Rarely discusses relevant data.
Rarely considers more than one
perspective on data. Is rarely
persuasive in conclusions.
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Category D: Global Citizenship
COMPETENCY

(4)

(3)

(2)

D1: Perform
ethical reasoning

Consistently considers multiple
perspectives on ethical concerns
when arguing for a particular
position.

Often but not
consistently considers
multiple perspectives on
ethical concerns when
arguing for a particular
position.

Relatively infrequently
considers multiple
perspectives on ethical
concerns when arguing for
a particular position.

Rarely considers multiple perspectives on
ethical concerns, even when arguing for a
particular position.

D2: Consider
human differences

Consistently demonstrates nuanced
understanding of human differences
based on interpersonal interaction
and/or encounters with crosscultural texts.

Often but not
consistently
demonstrates nuanced
understanding of human
differences based on
interpersonal interaction
and/or encounters with
cross-cultural texts.

Relatively infrequently
demonstrates nuanced
understanding of human
differences based on
interpersonal interaction
and/or encounters with
cross-cultural texts.

Rarely demonstrates nuanced
understanding of human differences based
on interpersonal interaction and/or
encounters with cross-cultural texts.

D3: Engage with a
community

Consistently and consciously applies
course skills or knowledge to
collaborative work in local and/or
global communities.

Often but not
consistently consciously
applies course skills or
knowledge to
collaborative work in
local and/or global
communities.

Relatively infrequently
applies course skills or
knowledge to collaborative
work in local and/or global
communities.

Rarely engages or applies course skills or
knowledge to collaborative work in local
and/or global communities.

D5 / C5: Possess
environmental
awareness

Consistently considers and
articulates theoretical and/or
practical perspectives about
environmental and natural concerns.

Often but not
consistently considers
and articulates
theoretical and/or
practical perspectives
about environmental and
natural concerns.

Relatively infrequently
considers or articulates
perspectives, whether
theoretical or practical,
about environmental and
natural concerns.

Rarely considers or articulates
perspectives, whether theoretical or
practical, about environmental and
natural concerns.
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Section 3: General Education at Hostos
Making Connections using Your Syllabus
These questions can be found on Northern Arizona University First Year Learning Initiative
website: https://nau.edu/Provost/VP-TLDA/FYLI/Development-Questions/
Socializing students for excellence
 To what degree does your course explicitly address critical practices such as time
management and study skills?
 In what ways does your course offer a realistic understanding of the commitment
(time, effort) that is needed to succeed?
 Challenging and rigorous work: Within the first two weeks of class, in what ways does
your course require that students invest effort?
Design
 How does your course actively engage students?
 Early and often: In what ways does your course offer early and formative feedback?
 How does your course take into account students’ diverse cultural backgrounds?
 In what ways does your course assess the critical skills and/or knowledge students
have when they enter the course?
 What degree does your course effectively utilize student learning outside of the
classroom (co-curricular learning experiences)?
 In what ways does your course promote social interactions among students?
Succeed@Hostos
Succeed@Hostos is a communication tool that provides an efficient way to quickly offer
coordinated support to all students. The tool ensures that student success personnel (faculty
and staff) make every effort to tailor interventions and assistance for students that address
each student’s immediate needs and helps keep them on track towards graduation.
Faculty Benefits of Using Succeed@Hostos Community College
 Quick way to provide meaningful feedback to your students and to their success network of





advisors, tutors and other student success staff, such as counselors and Single Stop advisors
Provides your students with immediate feedback and encourages them to connect with you
and campus offices, programs and resources
Gives you easy access to the feedback you’ve provided to all of your students
Allows campus staff to notify you when they have met with your students and encouraged
them to respond to your concerns
Gives you an opportunity to post your office hours online and allows students to make easy
appointments with you during your office hours (Hint: Your Succeed@Hostos calendar can be
synced with your Outlook calendar).

You can log into Starfish by clicking on “Login to” on the Hostos homepage and then selecting
Succeed@Hostos. A link to Succeed@Hostos is also available in Blackboard as well.
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Section 4: Using Bloom’s Taxonomy to Encourage Higher-level Thinking

From: https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/

Bloom’s Taxonomy
by Patricia Armstrong, former Assistant Director, Center for Teaching

The above graphic is released under a Creative Commons Attribution license. You’re free to share, reproduce, or
otherwise use it, as long as you attribute it to the Vanderbilt University Center for Teaching. For a higher resolution
version, visit our Flickr account and look for the “Download this photo” icon.

Background Information
In 1956, Benjamin Bloom with collaborators Max Englehart, Edward Furst, Walter Hill, and David Krathwohl
published a framework for categorizing educational goals: Taxonomy of Educational Objectives. Familiarly known as
Bloom’s Taxonomy, this framework has been applied by generations of K-12 teachers and college instructors in their
teaching.
The framework elaborated by Bloom and his collaborators consisted of six major categories: Knowledge,
Comprehension, Application, Analysis, Synthesis, and Evaluation. The categories after Knowledge were presented as
“skills and abilities,” with the understanding that knowledge was the necessary precondition for putting these skills and
abilities into practice.
While each category contained subcategories, all lying along a continuum from simple to complex and concrete to
abstract, the taxonomy is popularly remembered according to the six main categories.

The Original Taxonomy (1956)
Here are the authors’ brief explanations of these main categories in from the appendix of Taxonomy of Educational
Objectives (Handbook One, pp. 201-207):
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Knowledge “involves the recall of specifics and universals, the recall of methods and processes, or the recall
of a pattern, structure, or setting.”



Comprehension “refers to a type of understanding or apprehension such that the individual knows what is
being communicated and can make use of the material or idea being communicated without necessarily
relating it to other material or seeing its fullest implications.”



Application refers to the “use of abstractions in particular and concrete situations.”



Analysis represents the “breakdown of a communication into its constituent elements or parts such that the
relative hierarchy of ideas is made clear and/or the relations between ideas expressed are made explicit.”



Synthesis involves the “putting together of elements and parts so as to form a whole.”



Evaluation engenders “judgments about the value of material and methods for given purposes.”

The 1984 edition of Handbook One is available in the CFT Library in Calhoun 116. See itsACORN record for call
number and availability.
While many explanations of Bloom’s Taxonomy and examples of its applications are readily available on the Internet,
this guide to Bloom’s Taxonomy is particularly useful because it contains links to dozens of other web sites.
Barbara Gross Davis, in the “Asking Questions” chapter of Tools for Teaching, also provides examples of questions
corresponding to the six categories. This chapter is not available in the online version of the book, but Tools for
Teaching is available in the CFT Library. See itsACORN record for call number and availability.

The Revised Taxonomy (2001)
A group of cognitive psychologists, curriculum theorists and instructional researchers, and testing and assessment
specialists published in 2001 a revision of Bloom’s Taxonomy with the title A Taxonomy for Teaching, Learning, and
Assessment. This title draws attention away from the somewhat static notion of “educational objectives” (in Bloom’s
original title) and points to a more dynamic conception of classification.
The authors of the revised taxonomy underscore this dynamism, using verbs and gerunds to label their categories and
subcategories (rather than the nouns of the original taxonomy). These “action words” describe the cognitive processes
by which thinkers encounter and work with knowledge:
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Remember
o Recognizing
o Recalling
Understand
o Interpreting
o Exemplifying
o Classifying
o Summarizing
o Inferring
o Comparing
o Explaining
Apply
o Executing
o Implementing
Analyze
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o Differentiating
o Organizing
o Attributing
Evaluate
o Checking
o Critiquing
Create
o Generating
o Planning
o Producing

In the revised taxonomy, knowledge is at the basis of these six cognitive processes, but its authors created a separate
taxonomy of the types of knowledge used in cognition:







Factual Knowledge
o Knowledge of terminology
o Knowledge of specific details and elements
Conceptual Knowledge
o Knowledge of classifications and categories
o Knowledge of principles and generalizations
o Knowledge of theories, models, and structures
Procedural Knowledge
o Knowledge of subject-specific skills and algorithms
o Knowledge of subject-specific techniques and methods
o Knowledge of criteria for determining when to use appropriate procedures
Metacognitive Knowledge
o Strategic Knowledge
o Knowledge about cognitive tasks, including appropriate contextual and conditional knowledge
o Self-knowledge

Mary Forehand from the University of Georgia provides a guide to the revised version giving a brief summary of the
revised taxonomy and a helpful table of the six cognitive processes and four types of knowledge.

Why Use Bloom’s Taxonomy?
The authors of the revised taxonomy suggest a multi-layered answer to this question, to which the author of this
teaching guide has added some clarifying points:
1.
2.
3.
4.

Objectives (learning goals) are important to establish in a pedagogical interchange so that teachers and students
alike understand the purpose of that interchange.
Teachers can benefit from using frameworks to organize objectives because
Organizing objectives helps to clarify objectives for themselves and for students.
Having an organized set of objectives helps teachers to:
o “plan and deliver appropriate instruction”;
o “design valid assessment tasks and strategies”; and
o “ensure that instruction and assessment are aligned with the objectives.”

Citations are from A Taxonomy for Learning, Teaching, and Assessing: A Revision of Bloom’s Taxonomy of
Educational Objectives.

Further Information
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Section III of A Taxonomy for Learning, Teaching, and Assessing: A Revision of Bloom’s Taxonomy of Educational
Objectives, entitled “The Taxonomy in Use,” provides over 150 pages of examples of applications of the taxonomy.
Although these examples are from the K-12 setting, they are easily adaptable to the university setting.
Section IV, “The Taxonomy in Perspective,” provides information about 19 alternative frameworks to Bloom’s
Taxonomy, and discusses the relationship of these alternative frameworks to the revised Bloom’s Taxonomy.
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