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Meet The  New  
Writing Fellows 

 
Crystal Benedicks is 
pleased to join the 
Writing Fellows at 
Hostos this year.  She 
is a Doctoral Candidate 
i n  t h e  E n g l i s h 
Department at the 
C U N Y  G r a d u a t e 
Center, and she is 
currently writing a 
dissertation about the 
Spasmodic poets.  This 
semester Crystal will 
be working with 
professors from the 
C h e m i s t r y  a n d 
M a t h e m a t i c s 
D e p a r t m e n t s  t o 
develop more student-
cen te red ,  wr i t ing 
friendly, classrooms.  
Crystal thanks those 
departments for being 
welcoming. 
 
Shawn O’Toole joins 
the Writing Fellows this 
year.  He is currently 
working on a series of 
tutor development 
workshops for the 
Hostos Academic 
Learn ing  Center .  
Shawn has taught 
writing and literature at 
Queens, Hunter, and 
Kingsborough.  Shawn 
also brings experience 
in cross-curricular 
writing programs.  At 
Cooper Union, he 
t u t o r e d  a n d 
coordinated efforts 
across the core 
curriculum to help 
students by presenting 
material on the writing 
process.  Shawn is 
currently working on a 
writing assignment of 
his own at the CUNY 
Graduate Center, a 
dissertation on habit 
and the invention of 
lifestyle in Victorian 
fiction. 

Dr. Linda Hirsch — x 6760, lhirsch@hostos.cuny.edu 

 Tom Cerasulo — At first 
glance, it may appear that 
Writing-Across-the-Curriculum 
principles can't play much of a 
role in a speech class. After all, 
competency in understanding 
the course material is largely 
demonstrated on the stage 
rather than on the page. But as I 
began 
working with 
Professor Sol 
Miranda and 
her Public 
Speaking 
classes, it 
became 
apparent to 
me that 
writing and 
speechmaking 
have much in 
common. For 
example, both 
written and 
oral communication work best 
when they are logically ordered 
and delivered clearly. The 
writer and the speaker also 
share many of the same 
challenges and responsibilities. 
Both must always keep their 
purpose and audience in mind.  
     But speaking and writing 
have some important 
differences as well, especially 
where the audience is 
concerned. Unlike the reader, 
the listener can't go back if she 
gets lost. A speaker often has 
one chance, and one chance 
only, to get her point across. For 
this reason, tight organization of 
materials and a clear sense of 

(Continued on page 2) 

Carolina DeLuca — When I 
first met Carmen Marin I asked 
her, “Professor Marin, what 
would you like your students 
to learn from you and how can 
I help you attain such a goal?” 
To which Carmen replied, “ I 
would like you to help me get 
my students to think through 
writing in a logical, clear, and 
individual manner. I would 
like to get them to think for 
themselves, once they have 
learned the facts. I would like 
my students to feel 
empowered, to develop their 
own voice, to understand that 
their thoughts, their intellects, 
are as valid and as important as 
anyone else’s. I want my 
students to feel good about 
themselves.” 
     Professor Marin's ideal of 
the classroom as an arena 
which provided and allowed 
freedom of expression for all 
students, and her 
understanding of writing as a 
tool for learning through which 
one could access intellectual 
and social emancipation, was 
highly democratic. To her very 
diverse Spanish audience -- 

mostly new to this country and 
its language-- writing clearly, 
both logically and critically, as 
well as creatively and 
individually, meant entering 
and challenging a system 
which often dismissed and 
excluded them.  
     For Carmen, a Renaissance 
woman with an eye for 
baroque detail, the Humanities 
were a fundamental and basic 
part of anyone’s education. 
Aesthetic experience reported 
and translated onto the written 
page 
allowed 
the work 
of art to 
become 
tangible to 
the 
student’s 
mind and 
relevant to the student’s life. 
Grappling with the artwork 
under scrutiny was no longer 
an abstract assignment to 
quickly rush through and hand 
in for a grade, but a 
meaningful experience 

(Continued on page 2) 
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only one 
part of an 
effective 
speech. 
Just like 
Yeats' 
dancer 
and the 
dance, 
form and content cannot be 
separated; they are part of the 
same performance. Many of 
the students were nervous 
about giving their 
presentations, and in talking to 

(Continued on page 5) 

preparation for delivering 
them to the entire class. The 
instructor and I created a 
system where audience 
members were asked to submit 
"feedback cards" to each 
speaker. These index cards 
contained a brief written 
summary of what the listener 
had heard, provided 
suggestions about what he'd 
like to hear more about (or less 
about), and offered tips on 
voice and presentation.  
     Professor Miranda and I 
emphasized that delivery was 

purpose are vital to any oral 
presentation. Otherwise, 
audience attention will 
dissipate and the message 
won't be received. Professor 
Miranda and I used writing 
assignments to help her 
students become active 
listeners and engaging 
speakers. A few weeks into the 
semester the students were 
scheduled to workshop their 
speeches in front of small 
groups of their peers in 

(Continued from page 1) 

designed 
so that the 
professor 
can gauge 
the 
students’ 
frame of 
mind in 
order to 
address 
students’ 
needs in the class that may 
not be detected otherwise. 
For example, an 

(Continued on page 4) 

exploration of a subject. 
While most assignments are 
not graded, thus leading 
many students and faculty 
to think that the assignment 
may not be taken 
“seriously,” some type of 
incentive can be attached to 
the assignment to allow for 
exploration and make the 
students and professors feel 
that it will be taken 
seriously.  
     Some low stakes 
assignments might be 

Dorinda Tetens — Low 
stakes writing (usually non-
graded writing) has often 
been misunderstood. There 
are many different benefits 
of and uses for low stakes 
writing. Primarily, low 
stakes writing is a way to 
get students to explore the 
content of the class without 
the confines of 
a grade that 
often inhibits 
the students’ 
full 

PARTE TERCERA: Pintura 
Europea. (25 puntos) 
*Segundo piso, al subir de la 
escalera central; lado sur-oeste. 
En esta galería, “The Gallery of 
European Paintings,” va a buscar 
tres cuadros:  
 
 
Bronzino, Portrait of a Young 
Man (Retrato de un Joven) 
Rembrandt, Self Portrait 

(Continued on page 5) 

writing about art as a learning 
process came about in an 
assignment in which students 
were asked to go to the Metro-
politan Museum of Art and 
answer a number of low stakes 
questions about art. Some of 
the questions follow:   
 
  
 
 
 

through which the students 
could relate, grow and 
discover. Art, to Carmen and I, 
was not a means to an end, but 
a road which led to a process. 
Learning, writing, learning to 
write and writing to learn, to us 
were and are processes; they 
should never feel stale nor 
final. Our best opportunity to 
include all of our beliefs on 

(Continued from page 1) 

Writing in the Public Speaking Classroom 

Art As A Means To A Process 

WAC    Quick  

Tips 

 
Research Paper 
a n d / o r  L a b 
Assignment 
1.  Define assignment 
so it fits within 
general learning 
goals for the class. 
2.  Give specific 
directions for students 
to follow and include 
specific due date(s) 
and grading criteria. 
3.  Break the 
assignment down into 
stages with separate 
due dates and 
grades. 
4.  Provide a model of 
the assignment so 
that students know, in 
general, what their 
work should look like. 
 
Grading Writing 
Assignments 
1.  Read and respond 
to content. 
2.  Give specific help 
and feedback for 
improvement — avoid 
u s i n g  v a g u e 
comments with no 
direction (awkward, 
s l o p p y ,  w o r d y , 
confusing, wrong, 
etc.). 
3.  Mark grammar 
mistakes, but do not 
correct them unless 
you are so inclined. 
4.  Suggest ways to 
improve grammar 
m i s t a k e s  ( W A C 
websi te ,  Hostos 
Academic Learning 
Center ) .   Te l l 
students to read 
paper out loud to 
themse lves  and 
correct. 
 
For more tips see: 
www.hostos.cuny.e
du/wac 
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Adrian Wisnicki — In 
the spring of 2002 I 
collaborated with 
Professor Alfonso Siverls 
on his Freshman 
Orientation course. The 
course we worked on 
was a hybrid online 
course, meaning that 
although Professor 
Siverls occasionally met 
with his students in the 

classroom, most of the 
class activities occurred 
online. Among these 
activities was a 

discussion board to 
which a new question 
was posted every week. 
When I began working 

with 
Professor 
Siverls he 
was very 
excited 
about 
using 

Blackboard, as he had 
only recently 
incorporated it into his 

(Continued on page 4) 

Ese Burlingame 
— The key to a 
successful writing 
assignment, be it 
assigned in the 
classroom as a 

short Writing To Learn (WTL) 
exercise or outside of the 
classroom as homework, is 
that it teaches important 
content in a specific subject 
area. Look to class goals and 
exam questions to give you 
ideas for writing assignments 
that really teach your students 
the things you want them to 
know. 

  
Gerontology WTL 
Assignment 
Take the next 5-10 minutes to 
write down the symptoms and 
therapies/cures for the two types of 
senility we have discussed in class. 
Then, write down some of the 
ways that someone can effectively 
communicate with a confused 
person. 
  
     This writing assignment 
came out of a 
misunderstanding about two 
different types of senility that 
many students answered 
incorrectly on their 

Gerontology midterm.  To get 
them to think about the 
definitions more clearly, and to 
get them to 
understand a 
possible real 
world 
application 
of this 
knowledge, I 
created this 
assignment 
for Professor 
Diane Penner 
to give 
students the 

(Continued on page 4) 

Crystal 
Benedicks — 
This semester I 
am working with Professor 
Deery in the Chemistry 
Department and Professor 
Menil in the Mathematics 
Department to develop 
more writing-related 
exercises and exams. 
Writing is not a traditional 
part of math and science 

education, but 
there is certainly 
great potential for 

expanded learning and 
conversation when writing 
enters any 
classroom.   
     So far, my work this 
semester in the Chemistry 
Department has involved 
collaborating with Professor 
Deery to create essay 

questions 
for exams 
that will 
invite 
students 
to explore 
their 
critical 
thinking 
processes. 
The ideal essay question 

(Continued on page 5) 

Virtual WAC in Freshman Orientation 

Writing Formulas 

  Student 
  Centered  
  Tutoring 

 
Shawn O’Toole — On 
Saturday, September 
19, I held a three-hour 
tutor development 
workshop in the 
Hostos Academic 
Learning Center .  
Over thirty tutors took 
advantage of this 
chance to reflect on 
what we do when we 
tutor — a rare 
opportunity in a Center 
as busy as ours!  The 
session inc luded 
discussion and group 
work on tutoring 
s t r a t e g i e s  a n d 
techniques, potential 
problem areas and 
ways of handling 
them, and the ethics of 
tutoring.  By the end of 
the workshop, the 
pa r t i c i pan ts  had 
arrived at a working 
definition of student-
centered tutoring — a 
collaboration that 
begins and ends with 
students’ concerns 
and learning — as well 
as a better sense of 
themselves and their 
colleagues as tutors.  
The tutors also 
identified topics for 
future development 
workshops, including 
tutoring in a group 
setting, tutoring to 
examinations, and 
tutoring writing. 
Tutoring is now 

available in most 
subject areas in the 
Hostos Academic 
Lea rn ing  Cente r 
(x6624), room C-350, 
Monday-Friday 9 am 
to 9:45 pm and 
Saturday 10 am to 3 
pm.  This is a great 
resource for your 
students to utilize. 

http://www.hostos.cuny.edu/wac  From The Writing Desk  
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designed to spark classroom 
discussion. This assignment is 
longer than the other two 
writing assignments and 
requires students to think 
more in depth about subjects 
introduced in the textbook and 
in the lab. 
   
Computer Literacy 
Homework Assignment:  
Organic and Artificial 
Memory 
Write about the similarities and 
differences between human 

(Continued on page 6) 

 
ECE WTL Assignment 
How do lessons based upon 
holidays such as Halloween and 
Thanksgiving teach children about 
history?  
 
 
 
 
     I created this third and final 
writing assignment with 
Professor John Randall for his 
Computer Literacy class.  In his 
class, homework is given in the 
form of short essays that are 

chance to write in class about 
these conditions for no more 
than 5-15 minutes 
     This next WTL assignment 
comes from a specific textbook 
chapter and in-class discussions 
about lesson plans in Professor 
Susan Anton’s Early Childhood 
Education class on elementary 
school Social Studies 
curriculum. Like the 
Gerontology assignment, I 
created this assignment to be 
given in class. 

(Continued from page 3) 

Radiological Technology class 
and the program. One version 
is being used for the first time 
in Professor Ruiz’s 
Professional Practice Issues 
(PPI) class and another is being 
considered for the department 
to use within its long-standing 
two-year plan for their 
students. After working with 
Professor Ruiz and her first 
year and second year students 
and learning about the 
Department’s goals and 
student concerns, I had a 
brainstorm for a low stakes 

(Continued on page 6) 

stakes assignment might be 
used so that the professor 
and the students can see the 
students’ progress from the 
beginning of a class to the 
end of a class or the 
beginning of a program (if 
there is a required class for 
the program) to the end of 
the program. Obviously, for 
this type of assignment, the 
students will most likely 
have to attach their names 
to the assignments.  
     This last type of low stakes 
assignment was created for a 

anonymous assignment may 
allow the students to fully 
express their knowledge 
without fear of being 
penalized for not 
understanding something. 
The professor can address 
the major concerns of the 
class without singling out a 
student. Thus the student is 
further informed and the 
professor addresses any 
misconceptions in the class.  
     Still another type of low 

(Continued from page 2) 

from the weekly 
classroom topic and 
reading materials. Two 
of these questions follow: 
Giving to the Poor 
     If you live in New York, sooner 
or later you will be accosted by 
someone begging on the street. A 
lot of us probably have a ready 
response: we might ignore the 

(Continued on page 6) 

developing his students' 
critical thinking, and I am 
very fond of taking 
school activities beyond 
the classroom, so 
together he and I devised 
questions that 
incorporated both of 
these aspects while also 
incorporating elements 

classroom. He and I 
decided to collaborate on 
the discussion board 
segment because we felt 
that it was an excellent 
forum for low-stakes 
questions. Professor 
Siverls was especially 
concerned with 

(Continued from page 3) 

Writing Assignments Times Three 

Virtual WAC in Freshman Orientation 

Did      You  
   Know? 

Writing Across the 

Curriculum has been 
successful around the   
U.S.?  For example: 
P r i n c e  G e o r g e ’ s 
Community College in 
Maryland, with an 
ethnically diverse body of 
17,500 students and a 
student to teacher ratio of 
21 to 1, officially started 
its WAC program in 1983 
with a beginning budget 
of $1,200.  Since then, 
classes using a WAC 
model have found their 
greatest success with 
students in utilizing 
journal assignments, in-
class freewriting, essay 
exams, “personalized” 
writing assignments, and 
student peer review of 
papers.  WAC has been 
used favorably in classes 
ranging from Philosophy 
to Math and Science 
where passing rates 
have gone up -- in one 
documented case from 
50% to 70%. — Ese 
Burlingame 
For more information 
see: 
Fulwiler, T. and Young, 
A . ,  E d s .  ( 1 9 9 0 ) .  
Programs That Work.  
P o r t s m o u t h ,  N H : 
B o y n t o n / C o o k 
Publishers. 
 

From The Writing Desk  http://www.hostos.cuny.edu/wac 
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them the professor and I 
realized that much of their 
anxiety stemmed from 
difficulties in structuring their 
materials. They couldn't decide 
where to start or how to start 
or what to include. Without a 
clear idea about where they 
were going in their speeches, 
they were afraid of 
stammering or freezing or 
rambling or repeating or 
frantically shuffling through 
disorganized notecards.   

(Continued from page 2)      Beginning early in the 
semester and continuing 
throughout it as the genres of 
the speeches got progressively 
more complex and demanding, 
we aided the students in using 
writing to figure out what they 
wanted to speak about and the 
most lucid way to speak about 
it effectively. We encouraged 
them to write out detailed 
plans for Introductions that 
stated the talk's purpose and 
thesis, Bodies that provided 
statistics and informed 
analysis, and Conclusions that 

offered synthesis and 
recommendations. Mapping 
out what they were going to 
say  -- using writing to help 
speaking -- increased their 
confidence. Several students 
found that the more writing 
they did during the preparation 
stages, the less they needed to 
lean on papers and notes when 
it actually 
came time to 
step to the 
podium. As 
their 
confidence 

would ask students to 
describe in writing some of 
the underlying concepts 
involved in the chemistry 
topics at hand. Students in 
one of Professor Deery's 
chemistry classes are also 
keeping a thinkbook -- a 
personal log of their notes 
and reading that they will 
be able to use for test 
preparation. While the 
thinkbook is ungraded, it 
does provide a space for 

(Continued from page 3) students to work through 
complex concepts in their 
own language and a way 
for Professor Deery to 
gauge what students do and 
do not understand. The 
thinkbook is a  versatile 
form; some students use it 
to 
reorganize their class notes 
and reading notes, others 
use it to express their 
anxieties and 
successes in 
approaching 

chemistry as a field of study, 
and others use it to draw 
connections between 
classroom chemistry and 
everyday aspects of their 
lives.  
     Meanwhile, students in 
one of Professor Menil's 
algebra classes are working 
on short, in-class writing 
assignments that ask them 
to reflect on both the content 
and structure of the day's 
lesson. For example, 

(Continued on page 7) 

(Autoretrato) 
Johannes Vermeer, Young 
Woman with a Water Jug (La 
Joven del Cantaro)  
1) Retrato de un Joven de 
Bronzino.  
Quién imagina sea este joven? 
Decriba su vida en pocas 
palabras.  
 
 
2) Autoretrato de Rembrandt. 

(Continued from page 2) Qué está piensando el hombre del 
retrato? Si pudiera hablar con él, 
¿que le diría?  
 
 
     None of our students had 
ever been to the MET before. 
When asked, in our last 
question, whether they wanted 
to go back to the MET, all of 
them, without exception, wrote 
"yes" and expressed an 
enthusiastic wish to return 

with friends and family.  
     Carmen Marin is no longer 
with us, but her legacy as a 
wonderful professor, friend 
and pedagogue remains. She 
did pioneer work by including 
WAC in Spanish content 
courses at Hostos. I can only 
hope that her courageous 
footsteps will be traced by 
many more to come. 

Writing in the Public Speaking Classroom 

Art As A Means To A Process 

Did      You  
   Know? 

 

The University of 
Massachuset ts , 
with a student 
body of 27,800 
and a student to 
teacher ratio of 
20:1, began its 
WAC program in 
the fall of 1982.  
Classes that have 
u t i l i zed  WAC 
pedagogy range 
from Anthropology 
to Business to 
Physics.  Their 
g r e a t e s t 
successes have 
come from direct 
faculty involvement 
in encouraging the 
importance of 
writing to students; 
f rom pos i t i ve 
faculty support 
th rough  good 
attitudes about 
WAC manifested 
in teaching WAC-
informed courses; 
and from having 
writing courses 
“ s k i l l f u l l y 
integrated” into 
each student’s 
major. — Ese 
Burlingame 
 
F o r  m o r e 
information see: 
Fulwiler, T. and 
Young, A., Eds. 
(1990).  Programs 
T h a t  W o r k .  
Portsmouth, NH: 
B o y n t o n / C o o k 
Publishers. 

http://www.hostos.cuny.edu/wac  From The Writing Desk  

Writing Formulas 
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assignments allow students to 
work out on paper or on the 
computer screen what they 
know about a given subject. 
But, perhaps even more 
importantly, they allow any 
errors in thinking to be 
remedied by the professor 
before the student is tested on 
an exam or on the job. 

memory and computer memory 
using examples from the textbook 
and your own experience. Begin 
your response by telling me how 
human memory works. Next, tell 
me how computer memory works. 
Then tell me how human and 
computer memory are the same. 
Finally, tell me how human and 
computer memory are different. 
 
 
 
     All three of these 

(Continued from page 4) 

given to the students either on 
the first day of class in their 
first semester of the program 
or at the end of the first 
semester in the program. This 
could easily work for Rad Tech 
since they keep a file 
containing everything a 
student ever writes throughout 
the two years of the program. 
The first assignment will ask 
the students what they think 
they need to be successful in 
the program. These responses 
are then saved in their folders. 
The second part of the 

(Continued on page 7) 

things would be different.” 
Based on this information, I 
created an assignment that 
would allow the students to 
see their own progress and, 
over time, these assignments 
could then be used within a 
booklet for new students so 
that the advice could come 
from their peers rather than 
from the faculty. These voices 
of “experience” may have a 
different impact than the voices 
of experienced authority.  
     The assignment has two 
parts that span a two-year 
period. The first part will be 

writing assignment that would 
fit one of her classes and the 
department’s plan for the 
students. I had heard time and 
again, from concerned faculty 
and veteran students, that the 
students did not fully 
understand “what they were 
getting into” when they entered 
the Radiological Technology 
program. It was only in 
hindsight that the students 
understood the goals for the 
program. There was often a 
sense that “if they only knew, 

(Continued from page 4) 

the Poor." Which response strikes 
you as the most interesting or 
provocative? Why? 
     Now that you've finished the 
assignments on note-taking, 
you're going to go through the 
response you like best and do two 
things. First, take notes on the 
response while asking yourself 
such questions as, What's the 
writer's main point? What are the 
supporting points? Which of the 
writer's examples work best as 

(Continued on page 7) 

process in such a situation. What 
factors do you consider? Are there 
patterns of behavior that you look 
for? What passes through your 
mind before you make a decision? 
You might want to take another 
look at the notes for Lecture 3, 
Critical Thinking, before you write 
a response. 
 
Thinking It Through 
     Go back and read through all 
the responses to the third 
discussion question, "Giving to 

person, we might say something 
like: "Sorry, I don't have any 
money," or we might give them 
whatever change we have in our 
pocket. Now imagine this: if you 
have a typical response, forget 
about it for a moment. You're 
walking down the street and a 
homeless person comes up to you 
for money. In as detailed a manner 
as possible (about 1-2 paragraphs) 
describe your critical thinking 

(Continued from page 4) 

Writing Assignments Times Three 

Virtual WAC in Freshman Orientation 

Did      You  
   Know? 

A 1989 study by 
Hughes-Wiener and 

Martin of community 
c o l l e g e s  i n 
Minnesota found that 
WAC instruction 
improved student’s 
comprehension of 
course objectives.  
The study also found 
that those students 
who had experienced 
m o r e  w r i t i n g 
a s s i g n m e n t s 
throughout their 
college years were 
more positive about 
writing and were 
better able to 
understand course 
material in their 
classes.  The study 
found too that the 
benefits of WAC for 
faculty members 
w e r e  m a n i f o l d , 
helping professors 
with such problems 
as burnout and 
isolation within their 
discipline, improved 
faculty comradery, 
he lped improve 
curricular coherence, 
a n d  i n c r e a s e d 
morale throughout 
the  i ns t i t u t i ons 
studied. — Ese 
Burlingame 
 
For more information 
see: 
W i l l i a m s ,  D . N .  
Writing Across the 
Curriculum Programs 
a t  C o m m u n i t y 
Colleges.  ERIC 
Digest.  September 
1, 1989. 

From The Writing Desk   http://www.hostos.cuny.edu/wac 

Low Stakes Writing: A Valuable Experience 
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evidence? Is this response well 
organized? Are their any points 
that confuse me? After you've 
done this, look at the writer's 
conclusion. Are you convinced? Is 
the argument well supported? 
     Use your notes to develop and 
organize your answer (about 2-3 
paragraphs) to some or all of the 
above questions. You might also 
consider taking your notes by 
hand, writing out your response 
and only then typing it up to 
submit it. 

(Continued from page 6)  
     As can be seen, sometimes 
these questions were self-
contained, and sometimes the 
topic of one question would 
carry over into the 
succeeding week's question. 
In addition, as answers to 
the questions were not sent 
directly to Professor Siverls, 
but instead "posted" to the 
discussion board, we were able 
to create a new kind of low-
stakes and discussion 
environment in which students 
not only received feedback 

from us, but were also able to 
see, consider and respond to 
one another's answers. In the 
end, Professor Siverls and I 
found these questions to be an 

effective way of 
engaging his 
students and, as a 
result, he and I 
are again working 
together this 

semester to refine these 
questions and to develop new 
ones. 

assignment will be given to the 
students in their last semester 
of the program. It will ask 
them to review their first 
letters and then write a new 
letter to themselves as if they 
were prospective students. In 
this assignment, they will be 
asked to share what they have 
learned throughout the 
program. Would they change 
anything? Was anything they 
did particularly helpful to their 
success? What advice would 
each student give to him or her 

(Continued from page 6) self in hindsight? 
     Sharing this assignment 
with Professor Ruiz triggered 
her thoughts about including 
the following two low stakes 
writing assignments in her PPI 
class. The first assignment was 
given to her students on the 
first day of class this semester. 
They had 10 minutes to answer 
the following question: “What 
does it mean to you to be a 
professional Radiologic 
Technologist?” The second 
assignment will be given to 
them on the last day of class. It 
asks: "Looking at your earlier 

perceptions of the Radiologic 
Technology Career, did you 
have any preconceived ideas 
about the career? Have your 
ideas changed in any way?"  
     In both low stakes 
assignments, the students and 
the faculty should be able to 
address not only their 
immediate concerns or 
perceptions but also have a 
measure for their long-term 
goals. 

students have been asked to 
write out the steps they 
would use to solve specific 
types of questions, thus 
emphasizing the thought 
process involved in 
problem solving. More 
abstract questions have 
asked students to explain 
why certain approaches to 
solving problems don't 

(Continued from page 5) yield satisfactory results, 
and some structure-oriented 
questions have asked 
students to evaluate the 
effectiveness of a lesson. 
These writing assignments 
are done on notecards 
during the last few minutes 
of class and the notecards 
are then collected and read 
later, allowing Professor 
Menil to decide what 

concepts students 
understand thoroughly and 
what pedagogical strategies 
work best for students. 
Giving the students an 
opportunity to write at the 
end of class also helps them 
cement new knowledge and 
explore new ways of 
expressing mathematical 
ideas. 

Virtual WAC in Freshman Orientation 

Writing Formulas 

Did      You  
   Know? 

A 1991 article by 
Sharon Sorenson states 

that WAC works best 
when it is incorporated 
into all areas of the 
curriculum, when it 
gives students the 
chance to assimilate 
information given to 
them in a course, and 
when it allows students 
to make connections 
between course 
material and their 
everyday lived 
experiences.  Effective 
WAC assignments fall 
under two broad 
categories – expressive 
writing assignments 
(journals, summaries, 
etc.) and productive 
writing assignments 
(essay exam questions, 
terms papers, etc.).  
Sorenson points to 
several studies that 
illustrate the benefits of 
WAC, including a 1987 
study by Gladstone 
showing how writing-to-
learn assignments used 
in a math class 
improved student’s 
state competency test 
scores and a 1988 
study by Barr and Healy 
in which they found that 
a "study of writing 
achievement across the 
curriculum attests to the 
fact that writing 
improves higher-order 
reasoning abilities. 
WAC programs are 
ideally suited [to 
achieve these ends] for 
they provide the 
theoretical base for 
teachers and the 
instructional strategies 
that enable students to 
reformulate ideas from 
text."  — Ese 
Burlingame 
 
For more information 
see: Sorenson, S. 
Encouraging Writing 
Achievement: Writing 
across the Curriculum.  
ERIC Digest.  January 
1, 1991. 
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