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 EdTech is pleased to present the workshop calendar 
for the Fall 2015 semester.  For this semester the train-
ings have been revamped to encourage conversa-
tions focused on faculty issues within the classroom.  
Included in the discussions will be how different tech-
nologies are able to solve these issues and bring about 
meaningful solutions.  There will also be one-to-one 
meetings to demonstrate the Technical aspects of 
the technologies. All EdTech workshops To find out 
exact times of the workshops, and to register, go to:   
http://www.hostos.cuny.edu/edtech/for-faculty/
workshops/
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by George Rosa

How	 much	 content	 can	 a	 Blackboard	
course	section	contain?	 Is	 there	a	 limit?	
Up	 until	 now	 we	 haven’t	 had	 to	 think	
about	the	issue	of	course	size;	however,	
beginning	with	the	Summer	2015,	CUNY	
CIS	instituted	new	size	limits	for	courses.	
These	are	the	size	limits,	which	are	orga-
nized	into	“tiers”:

Tier	1:	750	MB	(default).

	Tier	2:	1.5	GB	(Upon	request	with	justifi-
cation	by	the	campus	Bb	Admin).

Tier	3:	3	GB	(Upon	request	with	justifica-
tion	by	the	campus	Bb	Admin).

CUNY	set	the	limits	so	that	about	99%	of	
available	 sections	 previous	 to	 Summer	
2015	fall	within	the	current	lowest	allow-
able	 limit	 (Tier	 1).	Therefore	 these	 new	
requirements	 shouldn’t’	 be	 a	 problem	
for	most	faculty.
	
CUNY	CIS	provided	Hostos	EdTech	a	list	
of	 courses	 previous	 to	 Summer	 2015	
that	were	 over	 the	Tier	 1	 limit.	 Instruc-
tors	whose	courses	were	on	the	list	were	
alerted	by	EdTech,	and	given	recommen-
dations	on	how	to	deal	with	the	issue.

Course	 sections	 previous	 to	 Summer	
2015	will	not	be	affected	by	the	require-
ments	and	will	remain	intact.	But	 if	you	
try	 to	 upload	 or	 insert	 content	 into	 a	
current,	 or	 future,	 course	 section	 that	
brings	 its	 size	 to	 greater	 than	 750	 MB,	
or	 if	 you	 do	 a	 course	 copy	 where	 the	
source	 course	 is	 greater	 than	 750	 MB,	
the	process	will	be	stopped	and	a	mes-
sage	alerting	you	to	this	fact	will	appear.	
Again,	the	statistics	show	that	this	won’t	
happen	to	most	people.	

If	via	course	copy	or	content	upload	your	
course	content	 increases	over	 the	 limit,	
and	there’s	no	way	you	can	afford	to	cut	
back	on	any	of	the	content,	then	you	can	
request	 CUNY	 CIS	 to	 move	 the	 course	
to	a	higher	 tier.	You	do	 this	by	 sending	
the	request	to	the	Hostos	EdTech	office,	

the	 students	 to	 navigate	 through	
online,	 and	 it	 saves	 paper	 and	 ink	
when	downloaded	and	printed	out.	

•	 Before	 posting	 documents	 from	
Powerpoint	slides	provided	by	pub-
lishers,	edit	them,	tailoring	them	for	
your	 lesson	goals.	Often	these	pub-
lisher	Powerpoint	files	are	very	large	
with	 many	 slides	 and	 graphics.	 Try	
to	 merge	 slides	 and	 eliminate	 un-
necessary	 or	 redundant	 graphics.	

•	 If	 you	 are	 posting	 scanned	 docu-
ments	or	images,	check	the	file	sizes.	
Often	the	scan	resolution	is	set	much	
higher	 than	 necessary.	 For	 images	
that	 are	 only	 to	 be	 viewed	 online,	
72	dpi	.jpg	or	.png	saved	at	medium	
to	 high	 quality	 is	 usually	 sufficient.	
For	a	document	that	is	 intended	for	
download	and	printing	a	size	smaller	
than	 the	 standard	 300	 dpi,	 such	 as	
100	to	200	dpi,	will	probably	be	suffi-
cient.	An	oversized	scanned	Word	or	
other	 text	 document	 saved	 as	 pdfs	
can	 be	 reduced	 in	 size	 by	 opening	
in	 Acrobat	 Professional	 and	 doing	
a	“Save	As…”,	and	saving	as	a	 lower	
resolution	 pdf.	 If	 you	 need	 help	
with	 this,	 please	 Contact	 EdTech.	

•	 Use	 the	 “My	 Content”	 area	 of	 the	
Content	 Collection	 as	 a	 repository	
for	content	that	can	be	shared	across	
course	 sections.	 The	 content	 can	
then	be	accessed	 in	the	course	sec-
tions	through	links.	The	limit	on	the	
area	is	750	MB,	which	is	the	size	of	a	
Tier	1	course.

In	 conclusion,	 most	 faculty	 who	 use	
Blackboard	will	not	notice	any	difference	
with	 the	new	size	 limits,	or	even	 realize	
that	there	are	limits.	For	those	with	large	
Blackboard	sections,	the	options	of	rais-
ing	 the	 sections	 to	 upper-size	 tiers	 or,	
alternatively,	 making	 adjustments	 in	
the	amount	and	 size	of	 content,	means	
that	 these	 new	 requirements	 will	 have	
virtually	no	effect	on	present	and	future	
course	content.

which	 then	 forwards	 the	 request	 to	
CUNY	CIS.	The	section	should	be	ready	
for	increased	content	by	the	next	day.

If,	however,	you	wish	to	prevent	course	
sizes	going	above	the	Tier	1	limit	and/or	
reduce	course	size,	here	are	some	steps	
you	can	take:

•	 If	 the	 system	 hangs	 after	 clicking	
the	 Submit	 button	 or	 you	 get	 an	
error	 message,	 DO NOT	 re-click	
Submit	 or	 redo	 the	 Course	 Copy	
process	 without	 checking	 the	 tar-
get	 course	 (the	 course	 in	 which	
you’re	 copying	 content).	 This	 can	
lead	 to	multiple	 copies	of	 content	

being	 copied,	which	 is	 a	 common	
cause	 of	 course	 oversize.	 Wait	 a	
few	 minutes	 and	 then	 check	 the	
target	course,	whether	you	receive	
an	 error	 message	 or	 not.	 Some-
times	 an	 error	 message	 appears	
even	 after	 the	 course	 copy	 was	
successful.	 If	 there	 is	 a	 problem	
copying	 a	 course,	 contact	 EdTech.	

•	 Avoid	 uploading	 videos	 directly	
into	 Blackboard.	 One	 alternative	
is	to	create	an	account	 in	YouTube	
and	upload	videos	there,	and	have	
links	 to	 the	 videos	 in	 your	 course.	
Make	 sure	 there	 are	 no	 copyright	
issues	with	the	videos	you	upload.	
Other	 alternative	 sites	 for	 storing	
content	 that	 can	 be	 linked	 to	 are	
Dropbox,	 Google	Drive,	 Facebook,	
and	 Prezi	 (web-based	 application	
for	 creating	 presentations,	 which	
is	 an	 alternative	 to	 Powerpoint).	

•	 All	documents	uploaded	and	post-
ed	in	your	course	should	be	in	pdf	
format.	 This	 should	 especially	 in-
clude	Powerpoint	files.	Avoid	post-
ing	 Powerpoint	 files	 (.pptx	 or	 .ppt	
format)	 in	 Blackboard!	 Save	 them	
as	pdf	files.	An	effective	way	to	post	
a	Powerpoint	 slideshow	 is	 as	note	
pages	format	in	a	pdf	file.	Not	only	
is	 it	 of	 smaller	 size,	 it’s	 easier	 for	

Reducing your 
Black b oard 
Course Size  

page 3



by George Rosa

D e t e r m i n i n g 

COURSE 
 SIZE

	In	the	course’s	Control Panel,	go	
to	Packages and Utilities > 
 Export/Archive Course.

Click	on	either	the	Export Package	or	the	Archive Course	but-
ton	on	the	top	left.	

Under	File Attachments,	next	to	Course Files Default Directory	
click	the	button	for	Copy	links	and	include	copies	of	the	files	in	the	
course	default	directory.	

Then,	next	to	Files Outside of the Course Default Directory 
click	the	button	for	Copy only links to files stored outside of the 
course default directory.

The		Course Size	now	appears.

1.

2.

3.

4.
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As	 technology	 continues	 to	 evolve,	
upcoming	generations	of	students	

are	continually	dubbed	as	“Digital	Na-
tives.”	This	term	refers	to	students	who	
have	 grown	 up	 surrounded	 by	 tech-
nologies	 such	 as	 computers,	 video	
games,	 digital	 music	 players,	 video	
cameras,	 cell	 phones,	 and	 other	 vari-
ous	technological	devices	and	innova-
tions	(Prensky,	2001	p.1).	
However	 there	 is	 an	 underlying	 as-

sumption	 in	 higher	 education	 that	
these	students	are	all	proficient	in	use	
of	these	technologies.	

This	is	partly	true.	

Technology Users vs. Media Con-
sumers

Traci	Wilen-Daugenti	 labels	 these	stu-
dents	 as	 Generation	 V,	 a	 term	 that	
more	 accurately	 describes	 these	 so-
called	 Digital	 Natives.	 Generation	 V,	
categorizes	 students	 as	 being;	 visual,	
students	 who’ve	 grown	 up	 with	 vi-
sual	 media	 as	 a	 source	 of	 expression	
and	 information.	Virtual,	 a	generation	
exposed	 to	 interactive	media	 such	 as	
gaming	simulators,	and	Versatile,	able	
to	 navigate	 through	 a	 wide	 range	 of	
devices	to	consume	and	 interact	with	
media	(2009	p.	68).

While	 Digital	 Native	 implies	 technol-
ogy	users,	Generation	V	distinctly	illus-
trates	students	as	consumers	of	media	
who	 in	 some	 cases	 find	 adapting	 to	
using	 technology	 tools	 in	 education	
more	difficult	than	consumption.	

Taking	 a	 look	 at	 the	majority	 of	 tools	
that	 Higher	 Educational	 Institutions	
tend	to	primarily	use:
•	 Learning	Management	Systems
•	 Blogs	
•	 Wikis	
•	 Forums
•	 Online	Assessments

nication.	It	is	the	combination	of	these	
forms	of	communication	that	presents	
complex	content	in	a	way	that	anyone	
can	understand.	

This	 concept	 of	 combining	 forms	 of	
communication	is	not	a	new	one.	Rich-
ard	 Mayer’s	 Principles	 of	 Multimedia	
Design,	shows	that	students	learn	bet-
ter	 through	a	 combination	of	 sensory	
inputs	and	communication,	rather	that	
a	 singular	 instance	 (Mayer,	 2001;	 see	
Table	1).

Scribe	 video	 consumption	 gives	 stu-
dents	the	ability	to	get	a	basic	under-
standing	 of	 a	 complex	 topic,	 and	 in	
many	cases	provide	links	to	further	ex-
plore	these	topics.

As	 a	 result	 of	 the	 popularity	 and	
simplicity	 in	 scribe	video	creation,	

many	companies	have	developed	sim-
ple	 scribe	 creation	 tools.	 This	 allows	
educators	 to	 create	 their	 own	 scribes	
within	 the	 context	 of	 their	 class	 and	
customize	 their	 content	 towards	 their	
students,	and	touch	on	the	salient	de-
tails	important	towards	their	class.

Yet	 perhaps	 most	 importantly	
scribe	 videos	 can	 increase	 student	
retention	 by	 15%,	 which	 is	 para-
mount	 in	 classes	 where	 content	
seems	 to	 go	 over	 students’	 heads.		
(continued	on	Page	6)
	

•	 Digital	Syllabi
•	 Interactive	Apps
•	 Podcasts
•	 Video
Aside	from	the	last	three	the	major-
ity	of	 these	 tools	 still	 communicate	
strictly	 through	text	based	content,	
even	 video	 which	 offers	 multiple	
forms	 of	 communication	 are	 com-
monly	 used	 to	 simply	 record	 lec-
tures,	 which	 tend	 to	 communicate	

through	text	and	audio.	While	this	is	
still	better	than	text	alone,	there	are	
seven	forms	of	communication,	with	
words	and	numbers	being	the	most	
commonly	 used.	The	 other	 five	 are	
movement,	 sound,	 images,	 objects	
and	spaces.	(cited	in	Hurly,	2004).

The	 media	 that	 students	 consume	
for	 personal	 use	 tend	 to	 leverage	
these	 other	 forms	 of	 communica-
tion.	 As	 a	 result,	 a	 popular	 style	 of	
educational	video	has	emerged	over	
the	last	few	years.	

Scribe Videos

First	 made	 popular	 by	 a	 UPS	 com-
mercial	in	2007,	online	scribe	videos	
have	become	the	standard	for	quick	
delivery	 of	 content	 in	 educational	
media.	Simply	by	going	to	the	edu-
cation	channel	on	YouTube,	one	can	
see	that	many	of	the	top	hits	are	der-
ivations	of	scribe	videos.	

Scribe,	or	Whiteboard	videos	are	se-
quential	images	narrated	along	

with	 audio.	 However	 unlike	 a	 lec-
ture	that	touches	upon	many	points,	
Scribe	videos	are	short	and	conver-
sational,	rather	than	academic.	As	a	
result	these	videos	convey	complex	
information	 in	 a	much	 simpler	way	
(Air,	 Oakland,	 &	 Walters	 p.18),	 but	
more	 importantly,	 in	 addition	 to	
written	 word,	 scribe	 videos	 incor-
porate	 the	 other	 forms	 of	 commu-

by Aaron Davis

Leveraging Student Consumption of 
Media with Scribe Videos
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by Aaron Davis

Whether	used	to	create,	or	consume,	
scribe	 videos	 are	 a	 powerful	 way	 to	
leverage	 the	way	 students	 consume	
media.	
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Scribe Videos 
 
First made popular by a UPS commercial in 2007, online scribe videos have become the 
standard for quick delivery of content in educational media. Simply by going to the education 
channel on YouTube, one can see that many of the top hits are derivations of scribe videos.  
 
Scribe, or Whiteboard videos are sequential images narrated along with audio. However unlike 
a lecture that touches upon many points, Scribe videos are short and conversational, rather than 
academic. As a result these videos convey complex information in a much simpler way (Air, 
Oakland, & Walters p.18), but more importantly, in addition to written word, scribe videos 
incorporate the other forms of communication. It is the combination of these forms of 
communication that presents complex content in a way that anyone can understand.  
 
This concept of combining forms of communication is not a new one. Richard Mayer’s Principles 
of Multimedia Design, shows that students learn better through a combination of sensory inputs 
and communication, rather that a singular instance (Mayer, 2001; see Table 1). 
 
Table 1 
Mayer’s Principles of Multimedia Design 

Principle Definition 

Multimedia Principle Students learn better from words and pictures than words alone. 

Spatial Contiguity 
Principle 

Students learn better when corresponding words and pictures are presented 
near rather than far from each other on a page or screen. 

Temporal Contiguity 
Principle 

Students learn better when corresponding words and pictures are presented 
simultaneously rather than successively. 

Coherence Principle Students learn better when extraneous words, pictures and sounds are 
excluded rather than included. 

Modality Principle Students learn better from animation and narration than from animation and 
on-screen text. 

Redundancy Principle Students learn better from animation and narration than from narration and 
on screen text. 

Individual Differences 
Principle 

Design effects are stronger for low-knowledge learners than for high-
knowledge learners and for high spatial learners than for low spatial learners. 

Note: Adapted from Mayer (2001). 

 
 
Scribe video consumption gives students the ability to get a basic understanding of a complex 
topic, and in many cases provide links to further explore these topics. 
 
As a result of the popularity and simplicity in scribe video creation, many companies have 
developed simple scribe creation tools. This allows educators to create their own scribes within 
the context of their class and customize their content towards their students, and touch on the 
salient details important towards their class. 
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Faculty	 have	 been	 using	 iPads	 in	
the	classroom	for	the	last	three	se-

mesters.	 Only	 after	 they	 have	 gone	
through	a	pilot	initiative	in	which	Fac-
ulty	 from	almost	all	departments	had	
the	opportunity	to	explore	and	select	
apps	that	will	potentially	help	them	in-
tegrate	iPads	into	their	curricula.	Some	
faculty	have	used	them	in	every	class,	
others	have	used	them	sparingly.	

Only	 faculty	 who	 have	 participated	
in	 the	 exploration	 of	 apps	 phase	 for	
one	 semester	 are	 eligible	 to	 request	
and	reserve	one	of	the	two	iPad	carts	
available	through	the	Resource	Reser-
vation	 System.	 These	 devices	 are	 not	
intended	to	replace	the	computers	on	
wheels	(COWs),	because	apps	can	only	
be	installed	by	staff	previously	and	by	
specific	request.

Many	apps	are	free;	however	through	
funding	from	Tech	Fee,	we	were	able	to	
buy	some	apps.	One	of	 them	 is	Near-
pod,	 a	 licensed	 app	 to	 present	 and	
produce	 interactive	 content	 for	 stu-
dents.	It	engages	students	by	pushing	
content	wirelessly	to	any	device.		Best	
of	 all,	 Faculty	 is	 able	 to	 control	 what	
content	students	see	on	their	devices.	
Furthermore,	Faculty	can	 instantly	as-
sess	student	understanding	of	the	top-
ics	 presented.	 Other	 apps	 that	 were	
explored	and	used	are:	3D	Brain,	iStop-
Motion,	Animation	Creator	HD	and	Vi-
sual	Anatomy	among	others.	

In	the	three	semesters,	iPad	Carts	have	
been	used	in	17	courses,	all	from	differ-
ent	disciplines,	at	the	end	of	every	se-
mester	a	survey	was	given	to	students	
to	gather	useful	and	relevant	informa-

tion	 about	 the	 usefulness	 of	 iPads	 in	
the	Classroom.

Here	are	our	findings:
For which tasks did you mainly use 
the iPads in this class? Check all that 
apply:

We searched the web for references or 
sources		 	 	 	
	 45	 35.16%

We used apps designed for this course 
 	 52	 40.63%	

We read articles, publications, 
fragments of books, etc. 	
	 	 32	 25.00%

We watched videos with content rel-
evant to this course	 	 	
	 17	 13.28%

We used interactive features: camera, 
maicrophone, etc.   	 	
	 8	 6.25%

We took notes using the iPads.	 	
	 34	 26.56%

We checked our emails	 	 	
	 16	 2.50%

We logged onto Blackboard or CUNY-
First	 	 94	 73.44%

Other	 	 3	 10.16%

We	 can	 say	 that	 the	 majority	 of	 stu-
dents	have	used	iPads	to	either	access	
Bb	or	CUNYfirst

 
Which of the following devices do 
you own (select all that apply)?
iPad  60	 46.88%

Other tablet (Galaxy, Kindle Fire, etc.) 
  36	 28.13%

Laptop  91	 71.09%

Smartphone 94	 73.44%

Regular Cellphone 
  8	 6.25%

e-book reader (Kindle, Nook) 
  11	 8.59%

Over	 70%	 of	 students	 owns	 a	 Smart-
phone	and	or	Laptop.

Overall, how easy is the iPad to use?

Very Easy  71%

Somewhat Easy 16% 

Not Sure     5%

Rather Difficult     3% 

Very Difficult     1%	

Faculty	 using	 iPads	 in	
the	 Classroom	 have	 said:	

“The	class	assignments	and	homework	
assignments	came	out	far	better	than	
any	semester	in	the	five	years	I’ve	been	
teaching	this	class	at	Hostos.	Students’	
use	of	framing,	lighting	and	animating	
is	far	better”

“The	 students	 find	 the	 exercises	 and	
the	 use	 of	 the	 iPads	 helpful	 because	
they	 have	 a	 clearer	 understanding	 of	
the	 assignment.	 They	 are	more	 open	
to	 the	 critique	 and	 constructive	 criti-
cism	of	 their	peers,	 and	 they	have	an	
opportunity	 to	 work	 on	 the	 assign-
ment	 individually	before	sharing	with	
their	team	member”

“The	combination	of	3-D	visualization,	
which	permits	students	to	manipulate	
anatomical	 structures,	 along	with	 the	
ease	 with	 which	 students	 can	 access	
information	 to	 facilitate	 identifying	
bone	 and	muscle	 structures,	 appears	
to	make	mobile	 technology	more	 ef-
ficient	as	a	pedagogical	 tool	 than	the	
traditional	use	of	a	 lab	manual	 to	un-
derstand	anatomical	models”	

by Iber Poma

 
iPads in the  
Classroom:  

SURVEY  
RESULTS
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In	general,	Technology	has	made	its	way	
into	higher	education	with	the	purpose	

of	enhancing	the	teaching	and	learning	
experience	for	students	and	faculty	as	
well.		Some	technologies	have	been	ad-
opted	faster	than	other	and	some	other	
have	failed	and	never	made	it	to	colleges	
and	universities.		Among	those	that	were	

quickly	implemented	are	mobile	devices.		
However,	there	are	many	types	of	mobile	
devices,	but	we	specifically	want	to	dis-
cuss	the	advantages	and	disadvantages	
of	smartphone’s	use	in	the	classrooms	by	
students.
Without	any	doubts,	the	smartphone	
is	one	of	the	most	portable	devices	if	
not	the	most	portable	one	and	they	are	
built	with	amazing	features.		Its	portabil-
ity	paired	with	some	of	its	capabilities	
make	it	almost	ideal	to	use	it	as	a	great	
tool	in	higher	education.		It	almost	has	
constant	web	browser	capabilities,	fast	
internet	access,	and	it	support	many	of	
the	most	popular	web	browsers.		They	
are	equipped	with	a	calculator,	calendar,	
GPS,	video	camera,	music	player,	an	ac-
tual	operating	system.		The	latter	allows	
for	add-on	applications,	which	extend	
smartphones	functionalities.		Smart-
phones	have	tremendous	capabilities,	
which	make	them	suitable	for	a	variety	
of	uses	and	they	keep	getting	smarter	in	
every	new	version.
In	the	classroom	settings,	smartphones	
offer	tremendous	possibilities	to	en-
hance	the	learning	process.	

	An	EDUCAUSE	survey	conducted	in	
2014	indicates	that	95%	of	the	students	
surveyed	own	smartphones	and	77%	in-
dicated	they	use	it	for	learning	purposes.		
This	survey	clearly	shows	that	smart-
phones	are	present	in	the	classrooms	

by Wilfredo Rodríguez

Advantages and  Disadvantages  of

in higher education classrooms

SMARTPHONES

and	that	administration	does	not	need	to	
invest	in	acquiring	devices,	but	rather	sup-
port	it.		Students	are	already	using	their	
phones	to	access	course	syllabus,	LMS,	
and	checking	grades	among	other	activi-
ties.		Instructors	could	design	interactive	
and	engaging	contents	where	students	
are	required	to	use	their	phones	to	text	
the	responses	(Poll	Everywhere)	or	use	an	
apps	that	allow	them	to	interact	with	the	
content	(NearPod).	

	

		Smartphones	are	being	used	in	Biology,	
Chemistry,	Engineering	and	other	fields	

already.		Smartphones	have	great	poten-
tials	to	enhance	the	learning	process	due	
to	their	computing	capabilities.
On	the	other	hand,	smartphones	pose	
disadvantages	when	allowed	in	higher	
education	if	specific	and	well-designed	
learning	activities	are	not	prepared.		They	
could	be	a	big	distraction	for	students	
since	they	could	easily	be	constantly	
checking	personal	emails,	social	networks,	
or	navigating	non-class	related	websites.		
Thus,	they	would	not	be	paying	attention	
to	class	content	or	discussions.		In	this	
sense,	students	become	too	dependent	
on	these	devices	to	an	extent	where	they	
no	longer	use	their	thinking	abilities	and	
to	answer	simple	questions,	they	grab	the	
cell	phones.		Frequently	texting	and	an-
swering	unimportant	calls	may	also	affect	
other	students	from	concentrating	during	
class	time.		The	many	capabilities	of	smart-
phones	may	also	not	be	a	great	teaching	
tool	since	it	interferes	with	student	learn-
ing	behavior.

To	conclude,	smartphones	are	owned	by	
the	great	majority	of	students	and	they	
offer	amazing	capabilities	to	students	and	

teacher	equally.		There	are	many	great	
tools	at	the	fingertips	of	students	to	
enhance	the	teaching	and	learning	
process,	but	at	the	same	time,	the	very	
same	tools	could	represent	enormous	
distractions	and	have	negative	impact	
on	students.		Smartphones	are	great	
in	itself,	but	how	they	are	used	in	
classrooms	settings	shouldbe	thought	
and	designed	carefully	in	order	to	
achieve	positive	results	at	all	times.
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	“Students’	Mobile	Learning	Practices	
in	Higher	Education:	A	Multi-Year	

Study	(EDUCAUSE	Review)	|	EDU-
CAUSE.edu.”	Students’	Mobile	Learn-
ing	Practices	in	Higher	Education:	A	
Multi-Year	Study	(EDUCAUSE	Review)	
|	EDUCAUSE.edu.	22	June	2015.	Web.	
25	July	2015.	<http://www.educause.
edu/ero/article/students-mobile-
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multi-year-study>
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Dive:	Higher	Ed&utm_
campaign=Issue:	2015-07-08	Higher	
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on	shaping	technology	adoption	here	
at	Hostos.	We	want	your	input! 

Have you published an article 
that	 you would love to share 

with	a	wider	audience?	Are	you	an	art-
ist	who	would	 like	to	share	 images	of	
your	work	with	other	 artists	 and	 aca-
demics?	 Are	 you	 looking	 for	 archival	
materials?	 Are	 you	 wondering	 what	
scholarship	your	CUNY	colleagues	are	
producing?	The	Office	of	Librarian	Ser-
vices	 (OLS)	 and	 the	CUNY-Wide	Com-
mittee	on	Academic	Technology	(CAT)	
have	collaborated	to	advocate	for	and	
now	 launch	 Academic	 Works	 (http://
academicworks.cuny.edu),	 CUNY’s	
new	 Institutional	 Repository.	 Accord-
ing	 to	 Megan	 Wacha,	 CUNY’s	 new	

Scholarly	 Communication	 Librarian,	
in	just	the	5	months	that	have	passed	
since	Academic	Works	launched:

•	 20	 colleges	 and	 schools	
have	 their	 first	 collections	
in	 CUNY	 Academic	 Works.	

•	 There	 are	 now	 over	 5,000	 items	
in	 CUNY	 Academic	 Works,	 in-
cluding	 journal	 articles,	 confer-
ence	 proceedings,	 data	 sets,	
open	 educational	 resources,	
student	 theses,	 student	 publica-
tions,	 and	 archival	 collections.	

•	 These	 5,481	 items	 have	 been	
downloaded	 over	 69,000	 times	
by	 users	 from	 all	 over	 the	 world.	
In	 fact,	 30%	 of	 traffic	 to	 Aca-
demic	 Works	 is	 international.	

•	 The	 CUNY	 Dominican	 Studies	 In-
stitute	at	City	College	recently	be-
came	the	first	center	or	institute	in	
the	repository.

	
Here	 at	 Hostos,	 you	 can	 browse	 our	
materials	at:	

http://academicworks.cuny.edu/ho/

Last Fall semester the EdTech of-
fice	hosted a very well-attended 

Brown	 Bag	 discussion	 about	 allow-
ing	 students	 to	 use	 devices,	 like	 cell	
phones	and	 tablets,	 in	 the	classroom.		
Some	 faculty	 members	 debated	 that	
they	 were	 mere	 distractions,	 adding	
nothing	 to	 learning	 and	 taking	 stu-
dents’	 attention	 away	 from	 the	 class.	
Others	 reported	 integrating	 the	 de-
vices	 into	 their	 classes,	 suggesting	
moments	 when	 students	 could	 use	
them	 to	 look	 up	 information	 during	
class-time,	 and	 encouraging	 students	
to	use	 their	 devices	 to	 access	materi-
als	 for	 the	 course,	 download	 eBooks	
and	 eTextbooks,	 so	 they	 would	 have	

materials	easily	on-hand	during	their-
classes.	They	said	cellphones	and	tab-
lets	 were	 really	 useful	 and	 added	 to	
students’	learning.

This	year,	as	watches	from	both	Apple	
and	 Android	 manufacturers	 are	 now	
launching,	this	conversation	continues	
to	be	relevant,	and	even	moves	a	step	
further.	When	technology	is	integrated	
in	 students’	 eyeglasses,	 watches	 and	
other	accessories	that	they	really	can’t	
remove	(especially	 in	the	case	of	eye-
glasses),	 how	 will	 students’	 expecta-
tions	 for	 learning	 change?	 Will	 they	
expect	that	they	can	have	constant	ac-
cess	to	their	email,	texts	and	other	so-
cial	media,	when	it’s	streamed	directly	
to	their	fields	of	vision	during	a	class?
	
As	 technology	 changes	 the	 way	 we	
communicate	with	each	other,	and	the	
very	way	we	 experience	 our	 environ-
ment	and	social	 interactions,	 learning	
necessarily	 changes	 also.	 Please	 con-
sider	 attending	 the	 EdTech	 and	 CTL	
discussions	 and	 events	 planned	 for	
this	 fall.	Be	a	part	of	 the	conversation	

Our	Escriba!	Write!	magazine	(student’s	
literary	journal	here	at	Hostos)	is	avail-
able	in	the	Repository	at:	

http://academicworks.cuny.edu/
ho_escriba/ 

	

	
and	we	also	have	archival	materials	as	
well	as	some	faculty	publications	avail-
able.

	 If	 you	 are	 interested	 in	 getting	 your	
work	 discovered	 by	 a	 broader	 audi-
ence,	please	 consider	uploading	your	
work	to	the	repository.	Scholarly	com-
munications	 (chapters,	 articles,	 pre-
sentations)	and	Open	Educational	Re-
sources	(syllabi,	open	access	textbooks	
you	 created)	 and	more,	 should	 all	 be	
included	 in	 the	 repository.	 For	 more	
information,	please	contact	Kate	Lyons	
(clyons@hostos.cuny.edu),	 Associate	
Professor	in	the	Library	and	Faculty	Li-
aison	to	the	Office	of	Educational	Tech-
nology.tory	 at	 http://academicworks.
cuny.edu/ho_escriba/	 and	 we	 also	
have	archival	materials	as	well	as	some	
faculty	publications	available.
	

by Kate Lyons

Wearable Devices-  
distractions or  

tomorrow’s  
fundamental  

learning tools?

Academic Works update
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C559

718 319-7915

Monday - Friday  

9:00am to 5:00pm

edtech@hostos.cuny.edu

Wilfredo Rodríguez 
Coordinator of EdTech 
wrodriguez@hostos.cuny.edu

 
Carlos Guevara, Director of EdTech 
cguevara@hostos.cuny.edu 

Leonardo LaVega 
Educational Specialist 
llavega@hostos.cuny.edu

Aaron Davis 
Instructional Designer 
adavis@hostos.cuny.edu

Lemar Francis 
Instructional Design Assistant 
lfrancis@hostos.cuny.edu 

Emmanuel Rosario 
Instructional Design Assistant 
erosario@hostos.cuny.edu 

Iber Poma 
Coordinator of Student Services 
ipoma@hostos.cuny.edu

http://www.hostos.cuny.edu/edtech

Faculty Learning Commons (FLC) Staff 

WHO WE ARE

George Rosa 
Senior Instructional Design Specialist 
grosa@hostos.cuny.edu

Francisco Ordóñez 
Instructional Design Specialist 
fordonez@hostos.cuny.edu



Allied Health
Sandra Castellanos 
Petal Leu Wais See

Education 
Elys Vasquez-Iscan 

Language and Cognition
Karin Lundberg 
Mildred Rabry

Business 
Linda Ridley

Mathematics 
Tanvir Prince

Counseling
Lizette Colón
Barbara Rivera

Accesibility Resource Center  
Raymond Pérez 

BSS 
Amy Ramson 
Kate Wolfe

Humanities 
Catherine Lewis Cannon

Natural Sciences 
Debasish Roy

Wellness 
Fabian Wander

http://www.hostos.cuny.edu/ edtech/about-edtech/ 

Educational Technology 
Leadership Council (ETLC)

Chairperson, EdTech Leadership Council
clyons@hostos.cuny.edu
http://www.hostos.cuny.edu/etlc

Kate Lyons

English
Jason Buchanan

Library
Kate Lyons
Lisa Tappeiner

http://www.hostos.cuny.edu/etlc
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Hostos Community College hosted the 3rd An-
nual Bronx EdTech showcase on Friday May 

8th. The showcase, which was honored with an 
Outstanding Project Collaboration award at the 
2014 CUNY IT Conference,  promotes and highlights 
the innovative uses of technology that have the po-
tential to reach new levels of student engagement, 
leading to improved performance. The theme for 
the 2015 showcase was “Beyond Higher Education: 
Technology & Community.” The showcase was a 
huge success, with the highest number of partici-
pants yet, and presentations drawn from all over 
CUNY as well as our Bronx community. Mark your 
calendars now for the 2016 Bronx EdTech Showcase, 
to be hosted at Lehman College on Friday May 6th.

Save the date:  
Celebration of 

Innovation! 
Dec. 10, 2015 

12:30pm - 3:30pm 

FDR, C Building 


